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ABSTRACT
The reading which is the one of the basic language skills is an active process containing such mental processes
such as comprehension, interpretation and critical thinking, etc. Each and every society that may wish to have
got information in the age of information has been attaching importance to the fact that individuals should
have acquired the habit and skill of reading. The basic problem which has been experienced at the field of
Turkish Education in Turkey is that individuals cannot understand what they read, and cannot interpret them
with a critical eye. Having considered these problems at Turkish Language Teaching Program, objectives
towards earning the skill of reading have been determined. Improvement of the Students’ reading skills
depends upon their achievement to these objectives. Eventually determination of the level of achieving these
objectives by the students at the level of primary school in which level is significant in terms of reviewing and
revising these purposes. In this context, it is thought to be worthwhile to consult to Turkish Teachers who have
done their best to provide and improve skills of reading to students in order to learn their views about such
skills. The purpose of the research carried out in this respect is to reveal the views and opinions of Turkish
Language Teachers have accessed at what degree and level to the sixth grade students of the primary school
for their skill of reading. In order to achieve this goal, consultation and interviews have been conducted with 15
Turkish Language Teachers, data have been recorded by audio recorder, and the content analysis technique
has been used for analyzing the data. At the end of the research some Teachers stated that students were in
difficulty to assess and understand the reading text and to achieve enriching the existence of words and to
acquire the habit of reading and indicated the causes of their difficulties; and additionally Teachers specified
that certain prerequisites must have been fulfilled in order that these goals were to be attained much more
easily.
Key Words: Turkish Education, reading skill, purposes (goals, objectives),Teacher’s views.

INTRODUCTION
Language teaching is conducted by way of acquiring the basic language skills like reading, writing, speaking and
listening, not by way of transferring knowledge; because, acquiring a language has been realized by the
effective utilization of such skills. According to Sever (2004, 27) an individual has accomplished the universe of
meaning in the form of mutual interaction of reading, writing and listening. In the course of the life and school
education process however structure of knowledge, feelings and thoughts has been shaped and enriched by
using these skills. The reading has a distinguished place and importance at the process of language teaching.
In order to enrich the content of the speech, to determine the appropriate and the right style in writing, not to
come across with long lasting hesitations on subject matter of our writings, to understand correctly while
listening to what was told we are in need of rich backgrounds and feedbacks to be acquired by way of reading
(Çiftçi, 2006).
For many years it has been thought that reading was only the process to get the message sent and it has been
adopted that as a perceiver to understand what is read the reader accepts the text as-is and it was the process
of acknowledgment of it without making any further treatment. However, the thought which is emphasized
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significantly today is that reading is not a passive perceiving, not an action based on skill to construct and
interlace letters or solving various codes. “To read is an intellectual activity conducted by the reader before the
text of reading (Günay, 2003, 9).” Thorndike defined the reading like a thought and specified that the reading,
like the thought, contained learning, reflection, analysis, synthesis, problem solving, drawing a conclusion,
arrangement, comparison and criticism (Heilman, Blair and Rupley, 1986, 184). Therefore, the reader has been
positioned as not only a passive receiver of information in the written text but also as an active participant of
the reading activity itself.
The basic purpose of the reading activity is to understand. Any reading activity without understanding is not
valuable. The reading is the most significant language skill for persons who are at the position of
understanding or narrating all over their life span makes the individual as an object not only being satisfied
with perceiving the external world, but also bringing it as the state of subject to internalize the world in itself
and reestablish it. In this context, reading is an activity which ensures the individual not only to be inside the
World but also to create the World in himself/herself.
The reading has been considered as one of the basic skills required by the modern and developed communities,
and required to be acquired by any thinking and sensitive individuals. Because, people who read have been
changing positively the future of their countries along with their own future; and playing a significant role in
development of the society in which they live. Specifically at present the reading has become a necessity in the
understanding of the learning society and it seems impossible to exist at the information age with lack of
reading culture.
In terms of acquiring the skill of reading Turkish Language teaching at the level of primary school is very
significant. Because, the language acquisition in the present age has been transformed into the generation of
thought, and all those which are learned have ensured development of the individual mentally and spiritually
by increasing level of consciousness. The learning of Turkish which is so effective in respect to the development
of the Child will not give good and successful results if it is not seated on the foundations of readingcomprehension skill and habit of reading (Tosunoğlu, 2002; 562).
One of the most important problems of education in Turkey is that the reading education at the information
age could not be reviewed according to the requirements of the age (Çiftçi, 2006). In our age, the basis of the
problems experienced in the field of teaching Turkish language is not to understand what is written, not to
draw specific results from what is read and being unable to use them in their daily life, and unable to look at
and to interpret the reading material with critical eye. According to Gedizli (2006), the idea that children and
the youth in Turkey have not been provided with adequate knowledge about the reading in their educational
life is one of the theses asserted mostly. Nowadays, the rate of literacy in Turkey is over 85%. However, the
state of development of our country does not compatible with this higher literacy rate. The most important
reason for this is that everybody who reads and writes does not read and write. In other words, every reader is
literate, but every literate person is not reader. The main target at the reading education is that individuals
should activate their skills of literacy and should use such skill effectively all over their lifetime; because, the
level of literacy at present does not seem only by developed communities to read and write as the level of
literacy at simple level. According to Çiftçi’ye (2006), however, the most important problem in teaching the
mother tongue in Turkey is that individuals do not have the habit of reading-writing although most of them are
literate. Results of various researches however reveal also this fact. For example, as the result of research
conducted by the International Educational Achievement Determination Agency (IEA) within the framework of
the Development Project in International Reading Skills (PIRLS) Turkey has displayed a lower performance in
the field of reading. According to the assessment conducted as the result of PISA (Program for International
Student Assessment, 2003) Reading skills of Turkish Students are found to be below the International
Standards. When this situation in Turkey has been taken into consideration, in the functional sense, we need
dissemination of literacy much more than ever. Individual’s basic literacy must be made functional, and reading
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must become a habit. All developed countries have been arranging their reading education and training
accordingly (Akyol, 2005). In this context, the reading skill however has taken its place in the educational
program and the educational process.
In the Turkish Language Teaching Program (TLTP) it has been adopted that to enjoy reading and acquiring the
habit of reading for the realization of lifelong learning are an important goal. Furthermore, it has been aimed in
the program that students with the reading skill should read written texts that they may come across on their
daily life correctly, fluently by using appropriate methods, and that they should make reading as a habit and
that they may be able to evaluate their reading materials and may interpret them with their critical points of
view. Special objectives and acquirements have been determined for the reading skill. To ensure that Students
become successful in developing and improving their reading skill depends upon how much such goals have
been achieved. Based on this, it has been envisaged that necessary measures can be taken for ensuring the
Students to gain the challenging objectives and that the educational process can be arranged accordingly, upon
determination of the level of students achieving the objectives of reading. In the implementation of
educational program (curriculum) at the School teachers take too much responsibility as the implementer of
the curriculum and as the developer of the curriculum at the class level (Ornstein and Hunkins, 1998).
Therefore, in the study it has been thought that it would be important to consult Turkish teachers about their
views on achieving the goals towards the reading skill.
Purpose of the Study is to reveal how much the goals as determined towards the reading skill at TLTP were
accomplished by the students in line with the views of teachers.
Depending on the purpose of the study answers have been sought to the following questions:
1. What are the teacher’s views on attaining the levels of the goals for the sixth grade students as
determined in TLTP for their reading skill?
2. What is the teachers’ opinion on which conditions are required in order to achieve the goal towards the
reading skill?
METHOD
The study is a qualitative research; and the data and information have been collected by using qualitative data
collection method.
The Study Group
The Study Group of the Research composed of fifteen Turkish Language Teachers employed for the sixth grade
students in three primary schools located in the central district (Seyhan, Yüreğir, Çukurova) of Adana province
for the spring term of 2011-2012 educational year. Ten of the teachers whom were interviewed were male, five
were female. Inasmuch as the aim in selecting the teachers was to achieve Turkish Language Teachers
allocated for the second echelon of the primary school, reference was made to the sampling criterion among
the purposive sampling methods. Acceptance of the teachers’ interview and their desire to participate in the
research were taken into consideration.
Data Collection Tool
Interview was made with fifteen teachers giving Turkish lessons to the sixth grade students. A semi-structured
interview form consisting of six questions was used. In the course of preparation of the questionnaire the main
purpose and sub-purposes of the research were taken into consideration. The questionnaire so prepared was
presented to the views of experts; a pilot consultation was made with 5 Teachers of Turkish Language for
validity of the language. At the pilot interviews the teachers provided various feedbacks in connection with
content and understandability/comprehensibility of the questions. In line with the feedbacks received from the
teachers arrangements were made and the final shape of questionnaire was given.
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Collection of Data
Before carrying out the interview an appointment was got from the fifteen teachers selected by considering
the voluntary basis. Interviews were performed by trying to prepare a convenient ambient for consultation
(quietness, lighting arrangement, warmness, encouraging words…) at teachers’ convenient times in the
teachers’ room, meeting room, empty classrooms, school library; questions were asked by the researcher and
utmost care was exerted in order not to orient and direct teacher at the time of interview. Data and
information were collected at the spring term (in March, April and May) for the 2011-2012 educational years.
Interviews took about 20 – 25 minutes. Interviews were recorded by using audio recorder.
Analysis of Data
In analyzing the qualitative data so obtained the content analysis technique was used. First of all, data and
information were turned into a text, read and related codes were determined. And then, data and information
were further examined by a person who was specialist in his field of qualitative examination in addition to the
researcher, and compatibility percentage (P= (Na / Na+Nd) x 100) was verified for reliability. Based on this
formula, researchers’ compatibility percentage for the qualitative data encodings was calculated as 82%. It was
seen that this rate was satisfactory for the reliability. Thus, findings so obtained were made ready for
description. Data were presented by making excerptions from teachers; and while making excerptions the
letter ‘Ö’ and numbers given to teachers (e.g. Ö3, Ö4) were added to the end of excerptions.
FINDINGS
Teachers of Turkish Language specified the sixth grade students’ level of reaching to each one of the five goals
towards their reading skill in TLTP, and if they were in difficulty to reach them, their reasons were stated; and
the demonstrated their views on what would be done in order to ensure their easy access to the said
objectives. Therefore, the teachers’ views and thoughts on the purpose of application of the rules of reading,
reading comprehension and text analysis, evaluation of the text read, enrichment of existing words, gaining the
habit of reading were presented in the form of separate tables.
The Teachers’ views on the purpose of implementation of reading rules are presented in the Table 1.
Table 1: Teachers’ views on the Purpose of Implementation Reading Rules

Teachers who think that students had great difficulty in achieving this goal
Number of appropriate effectiveness is less
Number of students in classroom is too high
To change habits of incorrect reading is difficult to be corrected
Teachers who think that students did not feel difficulty in achieving this goal
The Reading rules were taught at the first echelon
Availability of appropriate methods

f
6
6
5
4
9
5
4

As it is seen in Table 1 above, while 6 of the teachers thought that students were in difficulty in achieving the
goal for implementing the reading rules, 9 of the teachers stated that students did not feel difficulty in
achieving this goal. Teacher who thought that students did not feel difficulty in achieving this goal put forth as
their justification the fact that the rules of reading was taught at the first echelon, in other words, they stated
that students had internalized these rules. Four teachers however stated that the methods which may assist in
achieving this goal were proposed in the curriculum. Justification of all of teachers who stated that students
were in difficulty in achieving this goal however was as follows: number of appropriate activity is less, the 5 of
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teachers stated that the classroom size (number) was high, 4 of the teachers specified that to change incorrect
habit of reading was difficult. One of the teachers who thought as above stated his views as follows:
th
“ Students have got incorrect habit of reading coming from the primary school. At the 6 grade they have been
experiencing problems in implementing the rules of reading. To correct mistakes was difficult. Besides,
classroom sizes are high. I could not warn every student.” (Ö2)
Teachers’ views on the Students’ comprehension and analyzing of the text read are presented in Table 2:
Table 2: Views of Teachers on the Goal of Understanding and analyzing the reading text

Those who think that Students were difficulty in achieving this Goal
The reading texts are too long

f
4

Those who think that students did not in difficulty in achieving this Goal

4
11

Number of events towards this goal is too much

11

As it is seen in Table 2 above, while 4 of the teachers were stating that students were in difficulty in achieving
to understand and analyze the reading material, great majority of teachers, i.e. 11 of them, stated that
students did not find themselves in difficulty in achieving their goal. Teacher who stated that students did not
feel difficulty in achieving the said goal pointed out that as the numbers of activities were high; to achieve the
said purpose became easy. Those teachers who think that students were in difficulty in achieving the said goal
stated that students were in difficulty to understand these texts due to the fact that they were too long. One of
the teachers who thought as above pointed out his view as follows:
“Reading Texts are a little bit longer. Therefore, students are in difficulty in understanding them. Some students
forget the beginning of subject when they arrive at the end of text. Their answers to the questions pertaining to
comprehension of the text have become difficult. If reading texts are a little bit shortened, the goal for
comprehension and analyzing of the reading text may be achieved much better.” (Ö5)
Views of Teachers on the Students’ Objectives to evaluate and assess the reading text are shown in Table 3
hereunder:
Table 3: Views of Teachers related with the Objective of Evaluating and Assessing the reading text

Those who think that Students were difficulty in achieving this Goal
Level of student is higher
Activities are inadequate
It takes a long time
Those who think that students did not feel difficulty in achieving this Goal
It is being an integral part of the comprehension process

f
11
6
5
3
4
4

As it is shown in Table 3, the great majority of the teachers who were interviewed thought that students were
in difficulty in achieving the goal for evaluating the reading text. 6 of the 11 teachers who thought as above
th
stated that levels of the 6 grade students were high, and 5 teachers specified that the number of activities to
ensure achieving the purpose were inadequate, and three teachers however expressed that it took much time
to achieve the said objective. The number of teachers who think that students did not feel difficulty in
achieving the said objectives is 4. One of the teachers who thought that students were in difficulty to evaluate
and assess the reading text has revealed his views as follows:
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“Students are too much in difficulty for achieving the objective of evaluating the text. Students of the Grade-6
can evaluate and asses a text only at a simple level. To achieve this objective will take too much time. I think
that achievement of this objective will require a process. Activities related with the objective are also
inadequate. Perhaps it can be easily attainable should it is increased or if we may develop different activities.”
(Ö10)
Teachers’ points of views related with the purpose of enrichment of availability of words (vocabulary) are
provided in Table 4 as follows:
Table 4: Teachers’ views on the Goal for Enrichment of Vocabulary
f
8
8
6
7
7

Those who think that Students were difficulty in achieving this Goal
The fact that habit of reading did not develop
Lack of habit to use dictionary
Those who think that students did not feel difficulty in achieving this Goal
Impact of the activities

As it is seen in the Table 4 above, while the 8 teachers stated that students were difficulty in achieving the
objective of enriching the vocabulary, 7 teachers thought that students did not encounter with difficulty.
Teacher who thought that students did not have any trouble in achieving the said goal stated that activities
oriented towards this objective were become effective. All of the teachers who think that students have got
difficulty in achieving this objective stated that the fact that underdevelopment of habit of reading on the part
of students made it difficult in achieving the purpose, on the other hand 6 teachers put forth the lack of habit
of using dictionary as their justification. One of the teachers who thought as above stated his view as follows:
“Vocabulary of the students who lack habit of reading is also weak. They may have the habit of using dictionary
at the same time. Unfortunately since it is not so, they have been feeling trouble in achieving the objective of
enriching their vocabulary.” (Ö7)
Teachers’ views on acquiring the habit of reading by students are shown in Table 5.
Table 5: Views of Teachers related with the Objective of Acquiring the Habit of Reading

Those Teachers who think that Students were in trouble in achieving this objective
Parents’ lack of knowledge on this issue
It requires a certain amount of time
Classroom libraries are not rich
Lack of Reading Habit coming from the primary school
Those who think that students did not feel difficulty in achieving this Goal
Sparing time for free reading

f
12
8
5
4
4
3
3

As it is seen in Table 5, 12 of the teachers stated that students were in difficulty to reach the objective to
enrich their vocabulary; while only 3 teachers thought that they did not feel trouble. The three teachers who
thought that students did not feel difficulty pointed out that students achieved this objective because they
spared time for free reading and they attached much importance and care to it. Eight (8) of the teachers who
thought that students were in difficulty to achieve the said objective stated that parents were unconscious and
non-knowledgeable on this issue, therefore it made achievement to the said objective difficult, and on the
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other hand 5 teachers pointed out that it did not require any process, and 4 teachers stated that classroom
libraries were not rich, 4 teacher however pointed out that reading habit and knowledge coming from the
primary school was weak. One of the teachers who thought as above stated his views as follows:
“The goal to acquire the habit of reading is an objective to be achieved within the process. There is a need for
labor and time. Of course it is hard to achieve it at the end of a year. If, however, love and interest of the first
echelon reading did not develop, then it becomes much harder.
It is easy, if its foundations laid in the
primary school. Parents should have information and knowledge on this matter. Unfortunately some of them
are without knowledge; they did not support their children.” (Ö12)
Teachers’ views on the conditions required to be fulfilled for achieving much more easily the goals towards the
reading skill are shown in Table 6.
Table 6: Teachers’ views on the conditions required to be fulfilled for the purpose of achieving the Goal much
more easily.
F
Different activities towards the goals that students were in difficulty to achieve should be developed
10
Parents should be provided with knowledge and information
8
Classroom sizes must be decreased
8
Classroom libraries and school libraries must be enriched
7
Critical reading course should be included in the Curriculum
4
As it is seen the table-6 the conditions and requirements to be performed in order to achieve the goal for the
reading skill much more easily were asked to the teachers interviewed; and great majority of teachers (10)
primarily stated that different activities for achieving the objectives which were difficult for the students to
reach must be performed. Nevertheless, eight (8) of the teachers pointed out that parents should be informed
about their role for acquiring the reading skill, eight (8) of them stated that number of students in classrooms
should be reduced, seven (7) of them expressed that classroom and school libraries must be enriched; four (4)
of them stated that a critical reading course should be added to the curriculum. View Points of one of the
teachers are stated as follows;
“For some objectives, for example, numbers of activities for easy achievement to the goals of evaluating the
reading material, acquiring the habit of reading are insufficient. Different activities may be developed. But, it is
not easy to achieve any goal in such crowded classrooms. Number of students in classrooms must be reduced. I
think, a critical reading course must be included in the curriculum in order that the student may understand the
reading text. It is necessary to impart the students a critical point of view. This is not easy. Time must be spared.
Parents’ support must be received for the habit of reading; they must be informed on this issue. Students
cannot easily access to the books. Facilities and capabilities of the school and classroom must be improved.
Classroom libraries and school libraries must be enriched.” (Ö15)
DISCUSSION AND CONCLUSION
Teachers whose point of views on which degree the students of grade-six achieved the goals for the reading
skill were taken stated that whether or not the students were in difficulty to achieve the goals to implement
the reading rules in TLTP, to understand and analyze the reading text, to evaluate the reading text, to enrich
vocabulary, to acquire the habit of reading, if they were in difficulty to achieve these goals, their reasons.
Primarily, great majority of teachers pointed out that students were not in difficulty to achieve the objectives
regarding implementation of reading rules and understanding and analyzing the reading text. However, all
teachers who were interviewed stated that students were in difficulty to achieve the objectives related with
the evaluation of the reading text, enrichment of vocabulary, acquiring the habit of reading by the students.
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Six (6) of the teachers stated that students were in difficulty to achieve the purpose of implementing rules of
reading. Teachers who thought as above pointed out that the following factors made hard on the part of
students to achieve the purposes; namely, insufficiency of number of activities to the said objective, overcrowd
of classrooms and hard to change wrongful reading habits coming from the first echelon. Teachers observed
and monitored whether or not all students comply with the reading rules due to the fact that number of
students in classroom is high, and even they may be in trouble in warning those who made mistakes and higher
number of students in classrooms may make them hard to follow up all development of students. At the same
time, lack of adequate time or type of activity to change incorrect habits of reading developed with the hope
that it would help the first echelon students to understand reading text better, but slowing down their speed of
reading may have been putting them in difficulty to achieve the said objective. Finn and Achilles (1999) in their
study put forth that there was a relationship (correlation) between the small number of students present in
the classroom and the student achievement (success). In the Studies of Gömleksiz and Bulut (2007) it was
concluded that number (size) of classroom must be reduced in order that such acquirements and gains may be
realized at the desired level. Teachers, however, considering that hardships and difficulties experienced by
students to reach the purposes due to the overcrowded classrooms, stated that lowering of population of
classrooms is one of the requirements to be fulfilled in order to achieving easily the said objectives.
Based on the results obtained from the interviews conducted the most easy achievement thought by teachers
is to understand and analyze the reading text. Majority of the acquirements falling within the reading skill in
TLTP is related to understand what is read. Therefore, activities related with the understanding of what is read
in the training of reading may be included much more and generally performance of such kind of events may
ensure the students to earn such acquirements much more easily. At the same time presence different
methods for the reading skill in the curriculum is making easy to show which methods and at where teachers
will use in teachers’ guidebook and to understand the text; it may be providing a significant support in
achieving to this end. Only four of the teachers who are subjected to interview indicated that students were in
difficulty to achieve the objective to understand and analyze the reading text. Teachers who thought as above
pointed out that because the texts used for the reading exercises are too long they made the comprehension
difficult. Each and every text has a certain length. “Evaluation and understandability of a group of sentences as
text does not depend on its length or shortness. Easiness or hardship in terms of understanding depends on
the quantity and quality of the text. All the information is not at the same level for every reader. Therefore,
the level of understanding of a text is not the same.” ( said by Günay, 2003, 25-26). Texts which are not
understood because of their length, as stated by the Teachers, have been constructed in terms of quantity on
several concepts, which may be complex for the 6th grade students and above and beyond the level of them.
In terms of quality however texts may be based on thoughts and abstract interpretations/commends and
eventually to understand these texts by the students may be difficult.
One of the goals that the great majority of the teachers (11) thought that students were in difficulty to achieve
is the evaluation of the text read by the student. Teachers who think as above specified as their justification
that these objectives were above the level of the 6th Grade students, that number of activities and events to
ensure achieving the goal was insufficient and that it took too much time to achieve the said objective.
Reader’s activity for thinking on his reading text and filtering it is the evaluation of the text. As Güneş (1997,
58) also stated, “the reader, leaving his own thought to one side, must wait until receiving the ideas presented
by the author, and then must think about the ideas received, examine and evaluate them in the light of his own
knowledge and experiences.” To evaluate a text in terms of language and content requires criticizing the text to
be read. The criticizing of the text read however is possible by having acquired the effective reader identity. In
other words, it requires demonstrating an attitude and behavior that may enquire, investigate its correctness,
and assuming an active role during reading. “The identity of a criticizing reader cannot be earned instantly, but
acquired patiently in time. ”
(Aktaş and Gündüz, 2005, 37). Teachers who participated in the research
however stated that the evaluation of a text by students of grade – six in terms of language and content
required a certain amount of time, and that it was a goal to have been attained in time and that as they have
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found this objective above the level of sixth grade students they have been in difficulty to achieve that
objective. To look at a text with a critical mind, to enquire the relationship of events in the text with the real
life, to evaluate the events with the character’s point of view, to interpret feelings and thoughts in the text, to
comprehend and assess the text in terms of language have been qualified by teachers as the superior skills, the
objective to evaluate the text read however therefore may have been considered as an objective to be
achieved in long term. However, in order to realize the act of reading fully individuals must acquire the identity
of critical reader. Therefore, to lay its foundations at grade-six and to impart such feature to the students, it is
extremely significant to ensure easy achievement to the goal for evaluating the text read. When the teachers’
Guidebook is examined, it has been seen that number of activities towards evaluation of the text read is less
than those which are oriented towards the other objectives. Teachers provided also their views supporting the
foregoing opinions. In this context, although teachers found the existing activities to achieve that objective
insufficient, their failure to develop activities towards the objective however may make it difficult to achieve
the objective to evaluate the text read by the student.
Teachers who thought that students were in difficulty to achieve the objective to enrich vocabulary however
stated that lack of the habit of reading and absence of the habit to use dictionary helped to make difficult to
achieve this objective. To have a rich vocabulary made a positive affect on understanding what is read. (Akyol
and Temur, 2009). At the same time vocabulary improves by way of reading. Because the more a person reads
the more he/she comes across with new words; and as long as he/she learns meaning of new words his/her
vocabulary improves. In this respect, it can be said that vocabulary may become rich in parallel to the rate of
reading, and the objective to achieve vocabulary may be reached together with the goal of acquiring the habit
of reading. It is rather important for the student that they may have the habit of using dictionary in order to
improve their vocabulary. However, Özbay (2006) states that in a state to support some teachers participating
in the research students acted negligently in using dictionary. According to Saussure, a word has a special
meaning in the text, not its dictionary meaning. (Aksan, 1998). Each and every word has a meaning according to
its position, i.e. it has multi-meanings (ambivalence). It is rather important to perform appropriate activities to
introduce such multi-meanings of a word to students and acquiring them to have the habit of using dictionary.
Therefore, it can be said that the teachers whom we interviewed have got righteous justifications for
experiencing difficulties in achieving the goal of enriching the vocabulary.
Great majority of teachers (12) participating the research stated that the objective which was much more
difficult to achieve by students was the goal to gain the habit of reading. Teachers pointed out that such
difficulty experienced by the students in achieving the said objective has been originated from the fact that
parents were unconscious, reaching the objective required a certain amount of time, classroom libraries are
not rich and that interest in reading (coming from the primary school) is weak. The habit of reading has been
acquired with such gradual process as being aware of the importance of reading, by monitoring the behavior of
people around him detecting that reading is a significant study, desiring to read book, sparing time for reading
and making it as an integral part of their life (Aşılıoğlu, 2007, 39). In this regard, this thought as put forth in the
literature has been supporting the result attained with the research. Teachers who assert as a concrete
justification for improvement of reading habit the fact that parents were unconscious and did not set a model
to their children by reading book stated that to improve and develop the reading habit without obtaining the
help of the parents is very difficult. According to Gedizli (2006) who stated that parents in Turkey did not show
necessary sensitivity on this issue, foundations of the reading habit are laid in the family. In order that an
individual may adopt the act of reading as one of the basic aspects of his/her life, his/her family has got
significant tasks. Because a child learns by seeing and living/experiencing; What he/she sees in his/her family,
values presented by his/her family create countless effects in terms of personal preferences of the child in
his/her future life and in terms of roles in his/her life (Aşılıoğlu, 2007, 38). Children of the parents who did not
buy books, did not read, did not provide support their children in their reading and studying could not be
expected really to have the reading habit. On the contrary, the fact that parents set an example by reading to
their children, interest and support to be given to the children in this regard, will provide and ensure to realize
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and accomplish the reading trend of the children continuously and regularly. Tosunoğlu (2002) as the result of
his research concluded that one of the causes which renders children to run away from the reading habit is
the parents’ unfavorable and negative effect on this matter. İnan (2007, 276) in line with this conclusion
stated that ability to gain reading habit by the child depends upon the fact that family members may set a good
example to the child and their preparation of a convenient environment for their children. The teachers who
participated in the research pointed out also that it was difficult to improve and develop the reading habit
without obtaining support of the family, in support of the views in the literature, and that therefore families
should be provided with necessary information in this respect.
Teachers were asked about the conditions that required to be performed in order to achieve the objectives
towards the reading skill easily, and great majority of teachers stated that different activities and events
towards the objectives that students were in difficulty to achieve should be improved and developed.
Nevertheless, they have pointed out that providing information to the families, lessening number of students in
classroom, enrichment of classroom libraries and school libraries and including of critical reading course are
required.
Teachers who thought that students have experienced difficulty in their achieving the goals expressed that
activities towards the objectives were insufficient. Activities and events as included in line with TLTP are of a
nature of proposal. Teachers who found number of activities too much or who found some activities as
unnecessary do not have to perform all of the same type of activities. Teachers who found the activities as
inadequate however should develop other activities in addition to those included in the Curriculum by
determining which activities of the objective are inefficient. For example, in order that the students may
achieve the objectives regarding evaluation of text read and acquisition of reading habit, studies performed
only within the program should not be considered adequate and satisfactory. Activities pertaining to evaluation
of the reading text in order to provide critical reading skill to the students should be performed more than
ever. The students must be encouraged and ensured that they should adopt the reading as a critical process. In
assisting the students to acquire the reading habit, families should set as model and should encourage them to
read, which is considered as a rather an effective process, such activities are to be carried out together with the
family. Teachers, in addition to their orientation/referral of students towards reading, should set an example to
them by reading books, creating classroom libraries and enriching school libraries and should make books
easily accessible by the students.
BIODATA AND CONTACT ADDRESS OF AUTHOR
Başak KARAKOÇ ÖZTÜRK has been working for Çukurova University, Faculty of Education,
Turkish Language Teaching Department as research assistant. She also has been getting
her PhD degree at Department of Curriculum and Instruction. Her study fields are;
teaching of reading, writing, speaking and listening, special teaching methods in teaching
of Turkish Language, creative writing, text analysis, curriculum development, and
curriculum evaluation.

Başak KARAKOÇ ÖZTÜRK
Çukurova University, Faculty of Education
Adana- TURKEY
E. Mail: bkarakoc@cu.edu.tr

137
Copyright © International Journal on New Trends in Education and Their Implications / www.ijonte.org

International Journal on New Trends in Education and Their Implications
October 2012 Volume: 3 Issue: 4 Article: 12 ISSN 1309-6249

REFERENCES
Aksan, D. (1998). Her yönüyle dil ana çizgileriyle dil bilim, TDK Yayınları, Ankara.
Aktaş, Ş. and Gündüz, O. (2005). Yazılı ve sözlü anlatım (7th Edition), Ankara: Akçağ Basım Yayım.
Akyol, H. (2005). Türkçe ilk okuma yazma öğretimi (3rd Edition), Ankara: Pegema Yayıncılık.
Akyol, H. and Temur, T. (2009). İlköğretimde Türkçe öğretimi, Pegema Yayıncılık, Ankara.
Aşılıoğlu, B. (2007, February 13). Çocuklarda okuma alışkanlığının geliştirilmesi, İlköğretmen Eğitimci Dergisi, 6,
37-40.
Çiftçi, M. (2006). Türkçe öğretiminin sorunları. In G. Gülsevin and E. Boz (Ed.), Türkçenin çağdaş sorunları,
(pp.71-117). İstanbul: Divan Yayınevi.
Finn, J. D. and Achilles, C. M. (1999). Tennessee’s class size study: findings, implications, misconceptions,
Educational Evaluation and Policy Analysis, 2, 97-110.
Gedizli, M. (2006). Okuyabilmek, İstanbul: Marka Yayınları.
Gömleksiz, M. N. and Bulut, İ. (2007). Yeni ilköğretim Türkçe dersi öğretim programının uygulamadaki
etkililiğinin değerlendirilmesi, Milli Eğitim Dergisi, 175, 161-183.
Günay, D. (2003). Metin bilgisi (2nd Edition), İstanbul: Multilingual.
Güneş, F. (1997). Okuma ve yazma alışkanlığının geliştirilmesi ve beyin teknolojisi, Ankara: Ocak Yayınları.
Heilman, A., Blair, T. and Rupley, W. (1986). Principles and practices of teaching reading (6th Edition), USA:
Charles E. Merrill Publishing.

138
Copyright © International Journal on New Trends in Education and Their Implications / www.ijonte.org

