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The Relationship Between Self-Efficiency Perceptions and Conscious Awareness Levels
of Teachers Teaching Turkish as a Foreign Language1
Bekir TURAN2
Namık Kemal ŞAHBAZ3
Abstract
This study was carried out to determine the relationship between self-efficacy perceptions and
mindfulness levels of teachers teaching Turkish as a foreign language. Because the research is about
detecting of the existing relationship relational survey model is used. In 2019-2020 academic year, 108
teachers working in Mersin were included in the study, which was carried out in a quantitative design.
Mindfulness Scale and Self-Efficacy Perception Scale Based on Teaching Turkish as a Foreign Language
were used to collect data in the researsch. SPSS 24.0 statistical program was used for the analysis of the
data. According to the findings obtained from the research, it was determined that there is a positive lowlevel relationship between the mindfulness levels of the teachers who teach Turkish as a foreign language
and their self-efficacy.
Keywords: Turkish Teaching, Mindfulness, Self-efficacy.
Article Type
Citation

Research Article
Turan, B. & Şahbaz, N. K. (2021). The Relatıonship Between Self-Efficiency Perceptions
And Conscious Awareness Levels Of Teachers Teaching Turkish As a Foreign Language .

International Journal on New Trends in Education and Their Implications (IJONTE)12
(2), ss. 1-17.

Introduction
Turkish teaching types are discussed under two main headings, these are; mother tongue (native
language) and foreign language teaching (Candaş Karababa, 2009, p. 268). Today, Turkish is used as the
official language and mother tongue in many parts of the world and it is the fifth most spoken language.
However, its education and teaching as a foreign language is not as widely used as other languages
(Akalın 2005, p. 1). Individuals’ target language-oriented learning behaviors cover a long-term process. In
order to respond to the learning demands for the developing interest for some languages, the countries
that use the pointed language as a mother tongue may prefer some scientific research processes in order
to organize and improve their education and training processes (Durmuş, 2013, p. 208).
According to Bandura (1977), self-efficacy is the belief in one's own abilities to plan and implement the
roadmap that individuals need in order to manage future events. Studies on teacher self-efficacy started in
the 1980s and the concept of teacher self-efficacy; he was under the influence of two theories, namely
Rotter's (1966) locus of control theory and Bandura's (1977) social learning theory (Kurbanoğlu, 2004,
p.142). Teachers' self-efficacy beliefs about fulfilling their duties; it is observed that there is a direct
correlation between students' success and motivation, classroom management skills, teaching principles,
and method preferences, the time allocated to teaching and the level of effort for students to achieve
success. Conscious awareness, on the other hand, is expressed as staying in the moment by focusing on
the present in a non-judgmental and accepting way (Kabat-Zinn, 1994). According to Germer, Siegel, and
Fulton et al. (2013), mindfulness provides the opportunity to be alive and awake at any moment in life.
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Conscious awareness is the set of skills that enable us to be active against the events in the moment.
In order to organize their own actions and to determine the goals they want to achieve, it is necessary for
the individuals to have the self-belief to perform that action as well as the abilities of the individual.
Bıkmaz (2006) underlines that self-efficacy beliefs are instrumental in determining the goals one wants to
reach and in controlling the environment in which they have gained experience (Bıkmaz, 2006, p. 38). In
that case, the effect of self-efficacy beliefs on individuals' taking action emerges as an undeniable fact.
Zimmerman (1995) defines self-efficacy as a person's personal belief in his or her capacity to perform and
succeed. According to Gawith (1995), on the other hand, he states that although a person has the ability
to perform a skill, he may not be able to do it if he does not have self-confidence (Akkoyunlu &
Kurbanoğlu, 2003, p. 3).
Self-efficacy belief is based on four basic sources that are in constant interaction with each other: Past
experiences, indirect observation (experiences of others), verbal persuasion, and affective experiences
(Bandura, 1977, 1994). Therefore, while positive experiences strengthen self-efficacy, negative
experiences weaken self-efficacy (Fanni, Rega, & Cantoni et. al., 2013, p. 101). While individuals belief
that they will be successful in comparable actions may increase when they see the success of the
individuals they modeled around them, their belief that they will be successful may weaken when they see
that the person around them who they can take as a model fails despite their intense efforts (Şensoy,
2004, p. 27). Praise or negative comments can also affect self-efficacy, but it is argued that it is easier to
weaken negativity through negative evaluations than to support it with positive evaluations (Morris, 2004,
p. 160). A teacher's feelings of joy or pleasure in teaching a successful lesson can increase lesson
effectiveness and sense of self-efficacy, but high levels of stress or anxiety associated with fear of losing
control may cause lower self-efficacy beliefs (Tschannen-Moran & Woolfolk-Hoy, 2001, p. 787).
Saracaloğlu, Aslantürk and Çengel et. al. (2016) also show teacher self-efficacy; they define it as teachers'
belief that they can do the work they need to do in order to complete their work successfully, and their
belief in their capacity to influence students' success. In another definition of teacher self-efficacy, the
teacher's self-efficacy belief is the belief in the ability to reveal the desired results of student interaction
and learning, even among difficult or reluctant students (Tschannen-Moran & Woolfolk-Hoy, 2001, p.783).
Self-efficacy belief, which is directly related to the teacher's in-class attitudes and behaviors; it is an
important concept that is closely related to student outcomes such as student success, motivation and
student self-efficacy belief. Teachers' self-efficacy beliefs affect their efforts to teach, the goals they set,
and their desire for teaching (Tschannen-Moran et al., 1998, p. 16). It is known that the teaching of
Turkish as a Foreign Language is carried on by different institutions and organizations in the world and in
the country. As a result of the studies, it has been tried to determine the necessary qualifications of the
teachers who are assigned to teach Turkish as a foreign language. (Mete & Gürsoy, 2013, pp.347-348)
Conscious awareness is defined as a deep awareness of the events and phenomena that occur in the inner
world and environment of individuals (Brown, Ryan, & Creswell et. al., 2007). At the core of mindfulness is
a deep understanding of the existence of the human mind and nature, and the treatment of the three
types of poisons: greed, hatred, and ignorance (Kabat-Zinn, 2003). In a sense, mindfulness is an
application that allows one to observe their own mental and bodily inner experiences while focusing their
attention on instant experiences. Also, according to Kabat-Zinn (2003), although it has its origins in
Buddhism, it should not only be considered as a Buddhist tradition, but also as a universal human ability
that can be inherited. The fact that awareness is a universal value stems from its features that can be
learned, applied and benefited by everyone. In a sense, mindfulness is an application that allows one to
observe their own mental and bodily inner experiences while focusing their attention on instant
experiences. Again, according to Kabat-Zinn (2003), although it has its origins in Buddhism, it should not
only be considered as a Buddhist tradition, but also as a universal human ability that can be inherited. The
fact that awareness is a universal value stems from its features that can be learned, applied and benefited
by everyone.
The conscious awareness process requires certain attitudes and behaviors. These; non-judgment (Demir,
2014; Kbat-Zin, 2005; Roemer, Orsillo & Salter-Pedneault et. al., 2008), focusing on the present (Baer,
2003; Brown & Ryan, 2003; Brown et al., 2007), attention and consciousness (William & Penman, 2014).
Another concept to which the concept of mindfulness is closely related is self-efficacy. Self-efficacy, which
is associated with coping with daily stress and challenging conditions, is expressed as the belief that an
8
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individual has sufficient skills and competence to complete a task successfully (Bandura, 1977; 1982).
Despite the existence of a rapidly developing literature framework for the concept of mindfulness, it is
seen that there is not enough research that deals with the beliefs, attitudes, feelings and thoughts of the
individual in connection with mindfulness. Although the positive contributions of mindfulness to academic
self-efficacy are known (Hanley, Palejwala, Hanley, Canto, & Garland et al., 2015), it is noteworthy that
the number of national and international studies on the concept of self-efficacy developed on the basis of
mindfulness is quite low.
The main motivation for this study is to determine the relationship between self-efficacy perceptions and
mindfulness levels of teachers teaching Turkish as a foreign language.
The problem sentences of the research were determined as follows:
1. What is the self-efficacy level of the instructors who teach Turkish as a foreign language
2. What is the level of conscious awareness of the teachers who teach Turkish as a foreign language?
3. Is there a significant relationship between the self-efficacy and mindfulness levels of the teachers
teaching Turkish as a foreign language?

Method
In this study, which was carried out to determine the relationship between the self-efficacy and
mindfulness levels of the teachers teaching Turkish as a foreign language, the relational survey model,
which is one of the descriptive methods, was used. Karasar (2003) defined survey models as research
approaches that describe a situation that took place in the past or continues to happen today, without
subjecting it to any change. Relational survey model, on the other hand, are expressed as research
models that detect the connection between two or more variables and try to detect the change and the
degree of change.
Research Group
Within the scope of this study, in 2019-2020 academic year a questionnaire was applied to 129 teachers
from Turkish, Turkish language and literature and classroom teachers working in the central districts of
Mersin (four districts), and 21 of them were excluded from the data set for different reasons. The research
group consists of a total of 108 teachers who can be accessed by the researcher and participate
voluntarily. Due to the COVID-19 pandemic, the data collection tool was delivered to the participants
online and the data was collected electronically. Information about the research group is given in the
Table 1 below.
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Table 1

Demographic characteristics of the research group
Variable
Gender

Age

Education status

Seniority

School type

f

%

Female

46

42.6

Male

62

57.4

20 – 25 years

11

10.2

26 – 30 years

32

29.6

31 and over

65

60.2

Turkish Teaching

33

30.6

Classroom teaching

27

25.0

Turkish Language and Literature
Teaching

48

0-5 years

65

30.0

6-10 years

42

19.4

11 years and above

45

20.7

Primary School

20

18.5

Middle School

53

49.1

High school

35

32.4

44.4

When the Table 1 is examined, 42.6% of the teachers participating in the research are female and 57.4%
are male. Considering the age variable, it is seen that 10.1% of the teachers are in the age range of 2025, 29.6% are in the range of 26-30, 60.2% are in the range of 31 and over. When the undergraduate
programs of the teachers are examined, it is seen that 30.6% of them are Turkish teachers, 25% are
classroom teachers, and 44.4% are Turkish language and literature graduates. According to the variable
of seniority, it is seen that 30% of the teachers have 0-5 years of experience, 19.4% of them 6-10 years
and 20.7% of them have 11 or more years of experience. According to the type of school they work at, it
is seen that 18.5% of the teachers work in primary school, 49.1% in secondary school, and 32.4% in high
school.
Data Collection Tools
In this study, data was collected with the "Personal Information Form", "Self-Efficacy Perception Scale
Based on Teaching Turkish as a Foreign Language" and "Conscious Awareness Scale" developed by the
researcher.
Personal Information Form: It is a form containing closed-ended questions in order to determine the
personal and professional characteristics of the teachers included in the research. The personal
information form was developed by the researcher in order to collect data on variables such as gender,
10
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age, education status, seniority, type of school from which they graduated, taking courses related to
teaching Turkish to foreigners and participating in Turkish teaching certificate program.

Self-Efficacy Perception Scale Based On Teaching Turkish As A Foreign Language
“Self-Efficacy Perception Scale Based on Teaching Turkish as a Foreign Language” developed by Şahin et
al. (2013) was used within the scope of the research in order to collect data on the self-efficacy
perceptions of teachers teaching Turkish as a foreign language. The scale, which was developed by
applying it to 1763 fourth grade teacher candidates who took Turkish language teaching for foreigners at
Çanakkale 18 Mart University, was graded as a 5-point Likert scale consisting of 25 items. The answers
given to the scale items are “1-Strongly Disagree”, “2-Disagree”, “3-Undecided”, “4- Agree”, “5-Strongly
Agree”. While the highest score that can be obtained from the scale is 125, the lowest score is 25 points.
The scale consists of three factors: "For teaching basic language skills", "Foreign language teaching
methods and assessment and evaluation" and "For vocational pedagogy and culture" self-efficacy
perceptions. According to the results obtained from the reliability analyzes carried out by the researcher
within the scope of this study, the Cronbach's Alpha coefficient obtained for the overall scale was
calculated as .98. In line with the results obtained, it can be said that the scale is highly reliable.

Conscious Awareness Scale.
The mindfulness scale developed by Brown and Ryan (2003) has a single factor structure consisting of 15
items. The scale gives a single total score result. The internal consistency coefficient of the scale, which
was developed in a six-point Likert type, was determined as .82. The validity and reliability studies of the
scale, which was adapted to Turkish by Özyeşil, Arslan, Kesici, and Deniz et. al. (2011) were carried out
on university students. To determine the factor structure of the scale, exploratory and confirmatory factor
analysis was carried out and it was determined that the scale represented a one-dimensional structure.
The test-retest correlation value of the scale, whose Cronbach Alpha internal consistency coefficient was
calculated as .80, was .86. According to the results obtained from the reliability analyzes carried out by
the researcher within the scope of this study, the Cronbach's Alpha coefficient obtained for the overall
scale was calculated as .91. In line with the results obtained, it can be said that the scale is highly reliable.
Analysis of Data
The answers given by the teachers to the questionnaire items were coded into the computer by the
researcher using the SPSS 24.0 package program for data entry of the data obtained from the
participants. After the data entry process, the percentage distribution of the teachers who answered the
questionnaire was determined according to their demographic characteristics. By calculating the arithmetic
averages and standard deviations of the answers given to the questionnaires, the distribution of teachers'
self-efficacy and mindfulness levels was determined.
In order to determine whether there is a significant difference in teachers' self-efficacy and mindfulness
levels according to variables such as gender, age, education status, seniority, type of school from which
they graduated, taking courses related to teaching Turkish to foreigners and participating in a Turkish
teaching certificate program, the unrelated samples test and one-factor between-group analysis of
variance (ANOVA) was used. Pearson correlation analysis was used to determine the relationship between
teachers' self-efficacy levels and mindfulness levels. The data obtained were analyzed in the SPSS 24.0
program on the computer and all the results were evaluated at the p < .05 significance level.

11
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Findings
In the first sub-problem of the research, the level of self-efficacy of the teachers teaching Turkish as a
foreign language was examined. The distribution of the mean and standard deviation values of the selfefficacy of the teachers teaching Turkish as a foreign language is shown in the Table 2 below.
Table 2

Instructors' Views on Self-Efficacy
Dimensions

x̄

S

Teaching Basic Language Skills

3.68

.98

Foreign Language Teaching Methods and Assessment

3.62

.95

Towards Professional Pedagogy and Culture

3.63

.91

Total

3.64

.91

When the Table 2 is examined, it is seen that the teachers who teach Turkish as a foreign language have
the highest self-efficacy for teaching basic language skills (x̄ = 3.68), according to teacher perceptions. It
is seen that the teachers' self-efficacy towards foreign language teaching methods and assessment and
evaluation (x̄ = 3.62) is the lowest. When the standard deviation values are examined, it is seen that the
most homogeneous distribution is in the self-efficacy levels for vocational pedagogy and culture (S = .91),
while the most heterogeneous distribution is in the self-efficacy levels for teaching basic language skills (S
= .98).
In the second sub-problem of the study, the level of conscious awareness of the teachers teaching Turkish
as a foreign language was examined. The distribution of the mean and standard deviation values
regarding the mindfulness of the instructors teaching Turkish as a foreign language is shown in the Table
3 below.
Table 3

Instructors' Views on Conscious Awareness
Items

x̄

S

Item 1

3.52

1.27

Item 2

4.25

1.66

Item 3

4.66

1.44

Item 4

4.06

1.47

Item 5

4.39

1.47

Item 6

4.15

1.38

Item 7

3.84

1.40

Item 8

4.34

1.39

Item 9

4.17

1.39

Item 10

4.23

1.43

Item 11

3.90

1.45

Item 12

4.89

1.39

Item 13

3.86

1.40
12
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Item 14

4.23

1.62

Item 15

4.50

1.62

Total

4.45

1.41

When the Table 3 is examined, it is seen that there is a positive, low-level (r = .222). When the table is
examined, as a result of the evaluation of the mindfulness levels of the teachers teaching Turkish to
foreigners throughout the scale, the mindfulness levels of the teachers were found to be high (x̄ =4.45).
Within the framework of the findings obtained, the items with the highest scores on mindfulness levels are
“I go places without realizing it, and then I am surprised why I go there” (x̄ = 4.89) and “I find it difficult
to focus on what is happening right now” (x̄ = 4.66). As the score obtained from the overall scale
increases, the level of mindfulness also increases.
In the main problem of the research, it was examined whether there is a significant relationship between
the self-efficacy and mindfulness levels of the teachers who teach Turkish as a foreign language. Pearson
correlation analysis was used to obtain the findings.
A coefficient of 1.00 obtained in the correlation analysis indicates a perfectly positive relationship; A value
of -1.00 indicates a perfectly negative relationship; A value of 0.00 indicates that there is no relationship.
A correlation coefficient between 0.70 and 1.00 in absolute value indicates a high level, a medium
between 0.70-0.30 and a low correlation between 0.30 and 0.00. (Buyukozturk, 2013).
The findings between the self-efficacy and mindfulness levels of the teachers teaching Turkish as a foreign
language are given in the Table 4 below.
Table 4

Correlation Analysis Results
Teaching
Basic
Language
Skills
1

Teaching Basic
Language Skills
Foreign Language
.906**
Teaching Methods and
Assessment and
Evaluation
Vocational Pedogogy
.862**
and Culture Oriented
Conscious Awareness .181
Self-efficacy
** p<.01

.929**

Foreign Language
Vocational
Conscious
Teaching Methods and Pedogogy and Awareness
Assessment and
Culture Oriented
Evaluation

Selfefficacy

1

.934**

1

.213*

.230*

1

.973**

.984**

.222*

1

* p<.05

When the Table 4 is examined, it is seen that there is a positive, low-level (r = .222) relationship between
the mindfulness levels and self-efficacy of the teachers who teach Turkish as a foreign language,
according to the opinions of the teachers. When researchers examine it according to the sub-dimensions
of self-efficacy, mindfulness levels and self-efficacy for teaching basic language skills (r =.181), selfefficacy for foreign language teaching methods and assessment and evaluation (r =.213) and self-efficacy
for vocational pedagogy and culture ( r =.230) sub-dimensions, there is a positive, low-level relationship.
When the self-efficacy sub-dimensions are considered within themselves, it is seen that there is a positive
and high correlation (r = .906, r = .862, r = .934) between all sub-dimensions. It is seen that there is a
13
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positive and high level correlation (r = .929, r = .973, r = .984) between total self-efficacy levels and
self-efficacy sub-dimensions.
Conclusion and Recommendations
According to the results obtained from the findings of the research, it is seen that there is a positive, lowlevel relationship between the mindfulness levels of the teachers who teach Turkish as a foreign language
and their self-efficacy. According to this result, it is seen that the conscious awareness of the teachers
with high self-efficacy is also high. According to Bandura (1997), an important representative of socialcognitive theory, the way individuals think and feel about their abilities, especially when they have to cope
with difficult conditions, is highly related to how they will behave. In this context, people with high selfefficacy perception levels are more open-minded and can reach solutions more easily by thinking about
different ways to solve problems. As a matter of fact, people with low self-efficacy levels may stay away
from activities that will increase their anxiety or they may be inclined to choose activities that they think
will be successful without taking risks. From another point of view, individuals with high self-efficacy levels
are expected to participate more willingly and effectively in activities.
With the increase in the level of conscious awareness, people become aware of the fact that they selfcriticize and evaluate themselves by judgment, and that their minds are directed towards negative
experiences in the past and possible future negativities. The self-efficacy levels of individuals whose
limiting perceptions and critical attitudes towards themselves decrease and who can evaluate events and
phenomena separately from the thread of the past or the future will increase.
While the problems that exist in teaching as a mother tongue are discussed and discussed a lot, discussing
and addressing the deficiencies in foreign language teaching can be seen as less important. However, if a
language is rich or developed; it does not depend only on the content and structures produced with that
language, or the fact that it can provide mother tongue education effectively, or the rich number of words
in the language or the proper use of the language by the society in accordance with the rules (Candaş
Karababa, 2009, p. 268).
It is observed that there is a direct correlation between students' success and motivation, classroom
management skills, teaching principles and method preferences, the time allocated to teaching and the
level of effort to achieve success with the teachers' self-efficacy beliefs about fulfilling their duties. In this
context, it can be stated that increasing teachers' self-efficacy perceptions is directly related to increasing
the quality of education and training, and on the other hand, it can enable the teacher to personally
perform her profession with higher satisfaction and efficiency. In the light of the results obtained from the
research, it is thought that the teachers who teach Turkish as a foreign language have conscious
awareness and this can make positive contributions to their education and training activities.
Suggestions for researchers in line with the findings of the study are as follows: This research, which was
carried out in Mersin, can be studied with teachers working in different provinces. With a different scale
that can be developed, the self-efficacy levels of the instructors teaching Turkish as a foreign language
can be measured. In the study, it was determined that there is a relationship between mindfulness and
self-efficacy levels. Other variables that are thought to affect the self-efficacy of teachers teaching Turkish
as a foreign language can be studied. Qualitative studies can be conducted that will allow for an in-depth
interviews of teachers' mindfulness levels. As for the practitioners; training programs can be organized to
increase the proficiency of instructors teaching Turkish as a foreign language. The existence of a
relationship between self-efficacy and mindfulness was determined in the research results and related
literature, and it was observed that while the level of mindfulness increased, the level of self-efficacy also
increased. These data can be used to increase the quality and efficiency of education in teaching Turkish
as a foreign language.
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Reading Difficulties Encountered by Classroom Teachers1
İbrahim TÜRKMEN2
Abstract
In this study, it is aimed to reveal the opinions and practices of classroom teachers based on reading and
reading comprehension difficulties that they encounter in their classrooms. The research is a qualitative
study and was carried out with the special case study method. The data were obtained by semi-structured
interview technique with 10 classroom teachers working in the Türkoğlu district of Kahramanmaraş. The
results obtained as a result of the research were examined with the actual level and content analysis. As a
result of the examinations, it was determined that classroom teachers faced different types of reading
difficulties for students at all levels and they exhibited different practices to eliminate these difficulties.
However, it has been observed that despite the fact that the studies performed are effective, they are not
fully sufficient. In order to eliminate reading and reading comprehension difficulties, practical training
should be provided for students, teachers and parents in every field. In the face of this situation, various
suggestions have been made, such as creating suitable environments where teachers can set models and
examples for their students. The reading difficulties faced by the teachers were investigated and the
practices made to overcome these difficulties were mentioned.
Keywords: Reading, reading difficulties, reading comprehension, primary school.
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Introduction
The way to accommodate the changing and developing society that we live in is to read and understand
what you read. Every individual has to retain the action of reading during the whole lifetime because the
age that we live requires so. The process of reading and reading comprehension is an important condition
which affects many aspects of individuals, from their mental and personality development to their social
life skills. Reading is defined as “the activity of recognizing, vocalizing and making sense of symbols (or
signs) in a text” (Cemaloğlu, 2001; Keskinkılıç,2002; Çaycı & Demir, 2006). Also, the action of reading
requires comprehension. In short, the activity of reading and reading comprehension combine with each
other. There is no understanding of reading before the reading action takes place, and there is nothing
else more than voiceover action in the text that is read without understanding. In other words, the act of
reading is not only a meaningless activity in which letters and words are dubbed, but rather an active and
creative situation that carries meaning in every aspect. The reader takes the information in the text and
interprets them according to their own knowledge, thoughts and purposes, and as a result of this
interaction, understanding occurs (Yangın & Sidekli, 2006).
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Some of the basic ingredients in individuals, who have difficulty understanding the reading, could be
incomplete or inadequate (Fealy, 2010). Although the reasons and nature of difficulty in understanding the
reading have not been clarified, the most obvious characteristics of these individuals are that their
comprehension levels are inadequate or low, despite their reading speed and accuracy fits the general
(Nation, 2005).The one thing that should not have been forgotten is that their reading decent and fluency
is way more better than the students who have unusual learning difficulties (Bishop, 1997).
The act of reading is a complicated activity consisting of the movements of our sense organs and the
effort to assimilate the reading comprehension of our mind. The concepts we learn through our five sense
organs have a higher proportion of seeing and hearing in particular. It turns out that reading, which
appeals to the eye and ear, has a higher proportion in reading comprehension and learning. It turns out
that reading appealing to the eye and ear has an important share of 94% in learning (Aytaş, G. 2005).In
academic environments, an individual's learning depends largely on his or her success in reading.
Therefore, the basic reading skill acquired in the first years of primary education should be developed and
the individual should read in order to be able to understand, interpret, criticize and evaluate what they
read. However, to do this, the child must have exceeded the basic reading level (Aşılıoğlu, 2008).
The act of reading depends on the ability to recognize letters and words, as well as the ability to
understand what you read. Individuals who have acquired an advanced reading habit of letter or word
recognition and grasping ability read words quickly and faultlessly. As a result of this situation, they make
more sense of the phenomenon of reading more meaningful and understand a large part of what they
read. Individuals with undeveloped or underdeveloped letter and word recognition ability tend to stay
away from making sense of what they read because they are busy reading faultless. Such readers do not
understand much of what they read. The current era makes it mandatory for functional literate people to
grow. People who read quickly and fluently are people with functional literacy who understand what they
read and use it to make them more efficient in every aspect of their lives. As it turns out, the act of
reading and understanding what you read is not just a matter of obtaining information because reading is
part of an ongoing process that affects each individual in the individual and social sphere in its entirety.
Obtaining reading skills is one of the most important factors in the development of a healthy body and
spiritual development, in a sensitive personality development and the continuation of community life. The
acquisition of reading skills is one of the most important factors in the development of a healthy body and
mental development, in a sensitive personality development and for the continuity of community life. The
most important factor in the healthy physical and spiritual development, the development of thinking and
sensitivity, and the establishment of personality and humanity is to acquire effective reading skills
(Akçamete and Güneş, 1992, p.43).
In our country, we come across the fact that most students have reading difficulties in the early stages of
education. The reading difficulty that students encounter is literally a situation that is used together with
"special learning disability". According to the Special Education Services Regulation of the Ministry of
National Education, an individual with a special learning disability is“ listening, speaking, reading, writing,
spelling, attention-focusing, which occurs in one or more of the information-gathering processes necessary
to understand and use the language in written or oral form. It is defined as an individual who needs
special education and support education services due to difficulties in performing mathematical operations
(MEB, 2006).
This research identifies the reading difficulties faced by classroom teachers in their classrooms and
includes their causes and possible solutions. Qualitative research approach was used in order to directly
learn the individual perceptions, experiences and perspectives of the participants, to understand and
explain the current situations (Büyüköztürk, et al. 2009). The case study is an empirical research method
that studies a contemporary phenomenon in its real-life context and examines situations in a versatile,
systematic and in-depth manner (Patton,1990:384 ; Cohen ve Manion , 1997:106; etc. Yıldırım ve Şimşek,
2005:277)
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Method
Research Design
In the research, the case study method, which is one of the qualitative research designs, which is suitable
for the nature of the research, was used. Qualitative research approach was used to directly learn the
individual perceptions, experiences and perspectives of the participants, to understand and explain the
current situations (Büyüköztürk ve diğ. 2009). The case study is an empirical research method that studies
a contemporary phenomenon in its real-life context and examines situations in a multifaceted, systematic
and in-depth manner.
Research Sample
The research was carried out with 10 primary school teachers working in primary schools in Türkoğlu
District of Kahramanmaraş Province. Qualitative research approach is used in research.Also, maximum
diversity sampling method, which is among the purposive sampling methods, is chosen. In the maximum
variation sampling method, the purpose is to create relatively small sample and to reflect the diversity of
individuals who might be a party to the problem, which is studied in this sample, at the maximum level.
(Yıldırım ve Şimşek,2005)The Participants consisted of classroom teachers, who works in primary schools,
and it was taken into account that they were in different positions and different grade levels at the same
time. Introductory information about the participants is given in Table 1.
Table 1.

Information about the study group
Variables

Gender

Female
Male

the class taught
1.
2.
3.
4.

Grade
Grade
Grade
Grade

City Centre
f
1
1

1

Proff. Seniority
1-5 years
6-10 years
11-15 years
16-20 years

2

District
f
2
2
2
1
1
2
1

Village
f
2
2
1
1
2
1
1

Research Instrument
The research data were previously prepared by the researcher, interview forms were used. As a result of
these interview forms, data was obtained with a semi-structured interview technique. In this technique,
the researcher prepares the interview questions in advance. However, it allows the people researched
during the interview, questions created by providing partial flexibility to rearrange and discuss. While
applying the interview forms of the individuals who participated in this type of research, their opinions on
the research are their own.
Validity and Reliability
The case study method one of the qualitative research methods was used in the research. The case study
includes the stages of delimiting of the case, determining the research case, researching the data set
generating the finding making comments and writing the results.(Denzin ve Lincoln, 199 : 103 ; 1999 :
66).
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Qualitative studies are examined in two types internal validity and external validity. İnternal validity; clear
presentation of research results consist of presenting the evidence for inferences in a form accessible to
others. External validity is achieved by proposing a theory or conceptual model based on the results
obtained. Reliability, on the other hand, is achieved by clearly presenting the processes followed in the
research (Yıldırım ve Şimşek, 2005: 288).
The accuracy of the results of the research shows the validity of the research. In this context, the subject
of the research was handled impartially. The analysis and interpretation of the data were carried out in
this way. With this method, it has been trying to focus and analyze a current phenomenon, event,
situation, individual and group. In short, the researcher is concerned with trying to examine the subject in
detail without being caught in prejudices and attitudes about the subject.
Data Analysis and Process
In the analysis of data, basic level analysis and content analysis were used, which aim to ' transfer the
data revealing the data without any influence or interpretation on the observations and interviews made
by the researchers. The main reason for this analysis is to prevent the influence of the researchers' own
thoughts on (to) the data. Content analysis, on the other hand, is a type of analysis used to examine the
content of any written text or document (observation, interview, official and personal document,
newspaper, etc.) and to present it numerically or statistically. The following steps were followed in data
collection and analysis:
1. Participants were determined.
(During the analysis process, the participants were determined as T1,T2,T3,T4,T5,T6,T7,T8,T9,T10)
2. Interview questions to be made with the participants were determined.
3. The interviews with the participants were noted.
4. The interviews were made into transcripts in order to analyze the answers of the participants.
5. The answers given by the teachers were examined and transferred to the chart.
6. The data obtained were supported by the statement were given by the teachers.
Findings
In this section, the findings obtained as a result of the analysis of the data are given.
1. These Are The Opinions Of Teachers About The Reading Difficulties They Encounter İn
Their Classrooms
The relevant question in the interview form for this sub-problem is 'What are the reading difficulties that
Classroom Teachers face in their classrooms?'. Some of the answers given by the teachers within the
scope of the related question are as follows.
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Table 2.

T1

X

T2

X

X

X

X

X

X

X

T9

X
X

The existence of students
who cannot read

Absence of reading
comprehension

Spelling

X
X

X

X

X

X

X

X

X

T8
X

X

X

X
X

X

Absence of reason effect
connection

Reading without paying
attention to punctuation
marks

Pronunciation mistakes in
difficult words

Not accurate spelling

X
X

X

T6

T10

X

X
X

T5
T7

Skipped-spell reading

X

T3
T4

Reading the beginning of
the words and swallowing
the ends

Fast reading

Slow reading

Swallow of letters

Reading difficulties faced by the teachers participating in the research

X
X
X

X

X
X

X
X

X

X

When Table 2 is examined: It is observed that 8 out of 10 teachers observed difficulties such as slow
reading, 4 of them reading the beginning of the word and making up the end, not understanding what
they read, 3 of them swallowing letters, the presence of students who could not pass to reading, reading
by spelling and trying to read fast.

“They cannot link the topics randomly and connect the paragraphs without activating the
preliminary information about the subject and the content of the book.”(T6))
“Some of my students only focus on the moment while reading the text. They cannot relate the
text to their past lives. This situation continues until I ask questions. However, after asking
questions, they can understand the text they read by using their prior knowledge.”(T4)
“He said that "according to the difficulty type of the word read, the spelled words are made
incorrectly, in some cases when the same letters come together, one of the letters is swallowed,
and they have a problem in vocalizing the letter "ğ", so they pronounce it incorrectly" (T9)
“T3 among the participants stated that some students thought that they were good at reading,
and because they read quickly, they skipped paying attention to spelling rules, and that they made
it difficult to read and understand meaningfully.” (T3)
‘'He stated that some students did not wait and pause during reading by not paying attention to
the punctuation marks, while some students added new syllables to the words by trying to read
quickly or swallowed syllables” (T7)
As it can be understood from the expressions of T3 and T7, it is understood that the student's efforts to
read quickly cause them to encounter reading difficulties in different ways. It should be taken into account
that this situation is caused by the influence of other students. In this way, the teacher should take the
necessary precautions for the situation that will negatively affect the student. It should guide students and
parents correctly and prepare training and seminars when necessary.
The classroom teachers who participated in the research expressed the other reading comprehension
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difficulties that the students encountered as follows: Swallowing letters, pronunciation mistakes in difficult
words, reading without paying attention to punctuation marks, not understanding what you read, spelling,
and reading with missing syllables.
2. Opinions Of The Teachers Participating İn The Research About The Causes Of Reading
Difficulties:
In order to eliminate the reading problems encountered, the reasons must first be clearly known. For this
purpose, the teachers participating in the research were asked about the reasons for the reading
difficulties they encountered in their classrooms. When the answers of the teachers were examined, it was
determined that they stated various reasons, but 7 out of 10 teachers "considered the inadequacy of the
students and the indifference of the families as the reason" and these are the most obvious reasons.
Table 3.

T1
T2
T3
T4
T5
T6
T7
T8
T9
T10

X
X
X

X
X

X
X
X
X
X

X
X
X

X

Inability to pay attention
for a long time

Misdirection

Fast reading request

Not enjoying the reading

Slow reading

Excitement

Lack of attention

Insufficient vocabulary

Stuttering

Not knowing or
encountering most words

Uninterested family

Absence of reading habit

Findings related to the causes of reading difficulties:

X
X

X
X

X
X

X

X

X

X

X

X
X
X

X

X

X

The relevant question in the interview form for this sub-problem is 'What are the causes of reading
difficulties?' Some of the answers given by the teachers to the related question are as follows: When
Table 3 is examined, according to the classroom teachers who participated in the research, the lack of
reading habit ranks first among the reader characteristics that cause reading comprehension difficulties.
Most of the teachers participating in the research stated that there is a relationship between reading
comprehension and reading habits. Two teachers who participated in the research expressed this situation
as follows:

Almost all of my students who do not have the habit of reading enough books have trouble
understanding what they read.” (T3)
“They have difficulties in understanding a given text. There are many reasons for this. First of all,
these children do not have the habit of reading books.” (T5)
According to Table 3, the situations that cause students to have difficulty understanding what they are
reading: It is listed as inadequate vocabulary, not paying attention to punctuation, not being able to use
speech-language correctly and effectively, prioritizing fast reading, lack of attention, not enjoying reading,
words that it does not know during reading, lack of forehand and stuttering. Some of the participants'
views on this situation are as follows:
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“Understanding what they read is something completely different, student's vocabulary is not
enough even for speak.” (T3).
“The low level of vocabulary makes it very difficult to understand.” (T7)
“I think the essence of comprehension problems are the not effective usage of Turkish.” (T9)
“Some of the students do not pay attention to emphasis, intonation and punctuation. Then they
miss the point.” (T6).
“First of all reading book does not appeal to children. I find families guilty in this topic, they do
not encourage children to read books. Because how to overcome the problem of reading a book?
Reading is overcome by reading and loving reading. But our children prefer to play with the
computer and watch television. So that doesn't improve reading either.” (T4).
“Some of them have low reading speed due to not reading regularly and enough books, a reading
environment that encourages to reading is not created in the family. They can misread for speed
reading. The lack of interest in the family and the illiteracy of the family also affect it. Children
who read a lot come across with many different words. This improves their reading and
comprehension.” (T8)
3. Opinions Of Classroom Teachers About What Practices They Use To Prevent Reading
Difficulties They Faced
It was observed that all the teachers participating in the study saw reading difficulties as a problem and
carried out various studies to cope with them.
Table 4.

T1

X

T4

X

X
X

T5

X

T7

X

X

T8

X

X
X

X

X

X

X

X

X

X

X

X

X

X
X

X

Choosing the star of the week

X

X

X
X

X

Lots of reading

Fix the mistake instantly

other subjects

Doing reading and writing in

Choosing texts for children

X
X

X

X

X

X

X

T9

X

X
X

T10

Applying peer assistance

X

X

X

Creating a reading nook

X

X

T6

Enriching the class library

reading book

Be an example to students by

X
X

X

İnforming parents

Giving prizes

X

T2
T3

Reading competition

Making a reading clock

Reading texts aloud one by one

Preferred practices of teachers to prevent reading difficulties

X
X

X

X
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The related question in the interview form for this sub-problem is 'What practices do you use to prevent
reading difficulties you encounter? Some of the answers given by the teachers within the scope of the
related question are in down below. When Table 4 is examined, when we examine the practices of the
teachers participating in the research to cope with reading difficulties, it is observed that 8 of the 10
teachers give awards to those who read well, 7 of them practice reading time and it is among the most
common practices. In addition, it was understood in the interviews that reading time practices were the
individual preferences of some teachers and that such an application was made in all classes in the
schools where some teachers work.

“In the T4 statement, T4 said that you immediately corrected the mistakes that you made many
warnings in the class. T4 also emphasized to parents that they should tell the mistake immediately
while following your children, so that mistake do not settle, and encourage them with small
rewards”.
“On the other hand, T6 stated that he also gave awards in the classroom, but he was afraid of
making it a habit. For this reason, T6 made the student who read all the words in the classroom
applauded, and during break time he played games with them.”
“On the other hand, T10 expressed that he gave different gifts to the students who explained that
what they read in a meaningful way, and T10 also signed a signature consisting of shapes, and
this situation made the children very happy.”
As it can be understood from the statements shared by the teachers, it is understood that the teachers act
according to the characteristics and wishes of their students when choosing their applications. It is certain
that teachers will choose applications in this way that they will provide easier results in solving the reading
difficulties they encounter. When the participant teachers were asked why they chose these applications,
they said that it was generally more suitable for the level of the students and the class, and because they
saw the positive effect of the results they obtained.
4. Teacher’s Views On The Effectiveness Of Preferred Practices
The opinions of the classroom teachers participating in the research on whether the practices they prefer
against the reading difficulties they encounter in their classrooms are effective or not are presented in
Table 5.
Table 5.

Are your preferred applications effective?
T1
T2
T3
T4
T5
T6
T7
T8
T9
T10

Yes, it is effective.
X
X
X
X
X

No, it is not effective.
X
X
X

X
X

The relevant question on the interview form for this sub-problem is: "How effective are these practices?
Some of the answers given by the teachers in the context of the relevant question are as follows. Of the
10 teachers interviewed, 7 said they saw the effect of their practices and 3 said they saw the effect of the
apps on some children, but they did not see their practices as completely ineffective. This shows that
partial results are obtained when various activities are referred to identify and eliminate reading
difficulties. It becomes clear that some difficulties should be unraveled on time small measures and that
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these difficulties should definitely not be ignored.
5. The Opinions Of The Teachers Who Participated In The Study About Their Competence In
Dealing With The Reading Difficulties They Face In Their Classrooms.
The teachers who participated in the study were asked the question, "How would you rate your
competence in dealing with reading difficulties?" The answers given by the participants were examined
and presented in Table 6.
Table 6.

T1

I am doing my best

X

T2

X

T3

X

T4

I could be better

I have shortcomings

enough

I consider myself

Findings on teachers' competence in dealing with reading difficulties

X

T5

X

T6

X

T7

X

T8

X

T9

X

T10

X

The relevant question on the interview form for this sub-problem is: "How would you rate your
competence in dealing with reading difficulties? Some of the answers given by the teachers in the context
of the corresponding question are as follows.
Table 6 was examined and it shows that 4 out of 10 participants "thought themselves sufficient" and 3
"thought they had shortcomings" and 2 "thought they were doing their best" and 1 "thought he could do
better."

I do not think I am deficient in this respect, I think it is sufficient. (T1)
I think that I have shortcomings in some cases. I am aware that I have to make more of an effort
in the face of this situation. (T6)
I think I must include innovative studies in matters that I consider inadequate and less adequate.
(T5)
I am doing my best, and we need to improve ourselves by getting in-service training on some
subjects. (T8)
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According to the opinions of the teachers who participated in the study, it appears that they encountered
reading difficulties in their classrooms and made some applications to eliminate them and even saw the
effects, but in their self-assessment they did not really reach the maximum in some cases and therefore
did not consider themselves fully adequate.
6. How Can You Be Helped With Reading Difficulties? Teachers' Opinions On This
Question
In this part of the research, the answers given by the participants on the question "How to help teachers
about reading difficulties" are examined and presented in Table 7.
Table 7.

T1
T2
T3
T4
T5
T6
T7
T8
T9
T10

X
X
X
X
X
X
X
X

X
X

done by kids.

More reading could be

teachers

exchanged between

The ideas can be

be given to teachers.

Educative seminar could

X
X
X

X
X

attentively

be picked more

The texts in books could

be given to parents

Educative seminar could

Parents can support

Findings on how to help overcome reading difficult

X

X

X

X
X

X

The relevant question on the interview form for this sub-problem is: "How can you help eliminate reading
problems? Some of the answers given by the teachers in the context of the corresponding question are as
follows.
When Table 7 was examined, most participants indicated that parents should support

“The teacher stated that he wanted parents to be trained and also said that teachers should
attend seminars in areas where they are deficient. (T1)
“It is known that a successful teaching process is not possible through the efforts of teachers
alone. Therefore, when difficulties arise, teachers need various aids.” (T7)
“As in every phase of the education and training process, the importance of cooperation between
school and parents is evident here.” (T3)
“We need to constantly exchange information with our colleagues who teach in the same
classroom. (T5)
When the teachers' statements are examined, we see that they do not receive the help they expect from
parents regarding reading difficulties, which negatively affects the reading process. It has been a common
emphasis of the participants that conscious parents provide a high level of assistance to students during
the reading process and that the positive results of this are observed by teachers.
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Discussion, Conclusion, and Recommendations
Reading difficulties faced by classroom teachers in their classrooms, the reasons for these difficulties and
in order to reveal the practices which teachers have made, the results achieved from the light of the
findings obtained in the interview with 10 classroom teachers in the Türkoğlu District of Kahramanmaras
province are:
“The results regarding the reading difficulties faced by the Classroom Teachers in their
classrooms:
In the first sub-problem of the study, which we tried to determine what the reading difficulties faced by
the Classroom Teachers in their classrooms, Teachers associate reading difficulties they encounter with
the presence of students who cannot swallow letters, (elide) , slow reading, fast reading, missing the
beginning of the word and skipping the end, reading with missing syllables, misspelling, pronunciation
error in difficult words, reading without paying attention to punctuation, not being able to establish a
cause-effect relationship, reading by spelling, not understanding what you read, switch to reading.
The main problems that teachers notice in the process of recognizing reading disability are that students
who suffer from reading difficulties cannot understand what they read, cannot read correctly and fluently,
read slowly and with incorrect spelling, and fall behind the class average. A study with similar findings has
been conducted in the literature. (Uygun ve Katrancı, 2011).The knowledge and perception levels of
teachers about the concept of reading difficulties are generally at a good level can be said.
“The reasons of the results regarding the reading difficulties faced by the Classroom Teachers
in their classrooms”:
The second sub-problem of the study is to determine the causes of reading difficulties faced by classroom
teachers in their classrooms.
These reasons are associated with the expressions of lack of reading habit, indifference of the family, not
knowing or not encountering many words, stuttering, insufficient vocabulary, lack of attention,
excitement, slow reading, not enjoying reading, desire to read fast, misdirection, inability to pay attention
for a long time.
While Teachers state that the biggest problem is family indifference while teaching reading skills to their
students who suffer from reading difficulties, they also stated that they dealt with reading difficulties by
getting help from their families. In the direction of the data obtained, it is a fact that families play a key
role in the cause and effect relationship in the context of reading difficulties. This situation is also
mentioned in the literature. (Ketenoğlu-Kayabaşı, 2017).
Comprehension difficulties of children with reading difficulties were gathered under the opinions of
teachers that they had problems with forgetfulness and insufficient vocabulary. It is frequently
emphasized in the literature that the causes of reading difficulties are the inability to understand what
they read and that individuals with reading difficulties often display the behavior of forgetting if no
intervention is made to correct the reading of students with reading difficulties, they will have lifelong
reading problems (Yılmaz, 2008b).
“The results regarding the practices of classroom teachers to prevent reading difficulties that
they encountered in their classrooms”
The third sub-problem of the study is to determine what practices are done by classroom teachers to
prevent reading difficulties that they encountered in their classrooms. In this context, results accord with
having the texts read aloud one by one, making a reading time, having a reading competition, giving
awards, informing the parents, setting an example for the students by reading books, enriching the
classroom library, creating a reading corner, applying peer assistance, choosing the texts according to the
children, having them read in other lessons, correcting the mistake immediately, reading a lot, choosing
the star of the week. Regarding the practices most frequently used by teachers, the practices made are
actually aimed at the general class and do not directly target the student who suffers from reading
difficulties.
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Two of the classroom teachers provide peer assistance to students who suffer from reading difficulties.
This finding is supported in the literature. (Mastropieri ve Scruggs, 2016).However, while teachers provide
peer assistance to their students who suffer from reading difficulties; the chosen peer is generally not a
peer with high academic success.
Teachers have never used paired reading and drama strategies. However, paired reading is one of the
most effective methods of dealing with reading difficulties.(Akyol, 2013a). In addition, by teaching with
drama method, the permanence of learning can increase and allows students to interact with each other.
In this context, it is possible to say that the drama method, which is a necessary method for students who
suffer from reading difficulties, to learn effectively and integrate with the class, is ignored. It is important
to identify reading difficulties in early classes, to make the necessary intervention in time and to apply the
chosen support method.(Arslan, D. & Dirik, M.Z. 2008). Studies show that it is more effective in
determining and taking necessary precautions in early classes to overcome reading difficulties.
“Results on the effectiveness of the practices that classroom teachers made in order to
prevent reading difficulties they face in their classrooms”
The fourth sub-problem of the study is to determine the efficiency of the practices that classroom teachers
made to counter the reading difficulties they suffer in their classrooms. As a result of these practices, a
few of the teachers who participated in the study stated that they did not make special applications in
order not to feel students underestimated and did not give different assignments so that their students do
not feel bad. This positive attitude which has been made to amalgamate the student with the whole class
combines with the lack of awareness about difficulty of reading and so that it turns into a disadvantage for
the student. It does not seem possible to overcome this problem by ignoring it. This circumstance shows
that classroom teachers are inadequate to challenge reading comprehension.
“Results on teachers' competence in dealing with the reading difficulties faced by classroom
teachers in their classrooms”
The fifth sub-problem of the study is to determine the proficiency of teachers in terms of dealing with the
reading difficulties that they face in their classes. One of the important results of the research is that
teachers focus on the strong sides of their students who have difficulty reading and try to improve them.
Students who have difficulty reading or are affected by other inadequacies should benefit from all kinds of
applications that will enable them to develop, be motivated and therefore learn. In this context, it can be
said that classroom teachers have a responsibility to discover and develop the strengths of their students
who have difficulty reading.
Furthermore, teachers may need to include innovative studies to their practices in which they feel
inadequate and understaffed. They may also receive support training on these issues.
There is an example of research in the literature that teachers consider themselves sufficient in the
teaching that they give to their students who have difficulty reading (Baydık, Ergül ve Bahap Kudret,
2012). However, in some cases, research findings are found that they cannot reach the student who has
difficulty in reading because they feel inadequate and underqualified(Altun,Ekiz ve Odabaşı,2011 )
"Results on how to help classroom teachers address the reading difficulties they face in their
classrooms"
The sixth sub-problem of the study is to determine how to help classroom teachers address the reading
difficulties they face in their classrooms. In this regard, student's parents can support teachers, parents
can be given educational seminars, texts in books can be selected more carefully, teachers can be given
seminars in school, ideas can be exchanged with other teachers, children can read more.
Teachers experience individual and environmental problems while giving reading skills to their students
who have difficulty reading, and the basis of these problems is due to the uninterested attitudes of the
family. Teachers' inability to get family support is one of the most repeated problems they deal with.
Because of that, it is needed to give educative seminars especially for parents whose children have
struggling with reading difficulties.
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When the results of the study were examined, it was determined that the participating teachers took
special care of their students who had difficulty reading, engaged in effective teaching and struggle to
cope with reading difficulties, made various practices that differed, and these practices covered the whole
class. Children with reading difficulties need to do fluent reading studies together with syllable and
vocabulary studies by mobilizing the preliminary information required for them. It has been determined
that the most basic applications such as developing, motivating and encouraging reading and reading
comprehensions, giving feedbacks, regulating and guiding the learning environment using different
methods and strategies are tried to be done in a qualified manner.
Based on the study results, these suggestions are built up;


Teachers' ability to provide an effective and qualified teaching in the process of gaining reading
skills to their students who have difficulty reading is due to their mastery of the field of reading
difficulty. For this reason, it is recommended that classroom teachers could be given intensive
training covering reading difficulty support programs, reading and teaching strategies, creating a
positive classroom environment and self-regulation skills.



In the process of dealing with reading difficulty, by ensuring the family blessing, the efficiency of
education program could be increased. In this context, it is proposed to organize supportive
programs with cooperation of School Administrations Guidance Research Centers to raise
awareness about reading difficulties.



It is important for teachers to make one-to-one reading studies with their students who have
difficulty reading, so that the student can catch up with their peers and continue their education
throughout the class. In this context, it is suggested to teachers to make reputation reading,
partnered reading, choir reading and theater reading with their student who has difficulties in
reading.



Among teachers there should be an appropriate environment to discuss about reading difficulties
and exchange of opinions. Activities should be organized to make students like to read and these
activities must be checked by setting the reading hours.



To improve awareness of parents in this subject, you can help students with reading difficulty by
organizing events that also parents participate in. To gain reading habits to parents, giving
educational symposium is advised. Various competitions or events can be organized in schools,
between schools or generally cities and countries to encourage proper usage of the Turkish
language.
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The Diamond of the Excellent Life: Virtue
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Abstract
The concept of virtue is a word that contains many good values. All values such as wisdom, dignity,
justice, temperance, truthfulness, honesty, being respectful, and being responsible describe virtue. Virtue
means that a person becomes a good person by reaching mental and spiritual maturity. Therefore, virtue
consists of two types. These are virtues of thought and character. A good person and a good citizen are
from a combination of both. From the past, philosophical beliefs and religions point to the characteristics
of virtuous people. The virtuous person who knows the bad and away from it, and chooses the way to be
good, s/he is the type of person that societies want. In this study, first of all, the concept of virtue, its
types, and excellence in virtue are explained, then how the concept of virtue is handled according to
various philosophical beliefs and monotheistic religions is examined in general terms depending on the
literature.
Keywords: Virtue, excellence, life, value.
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Introduction
Virtue has been a concept that confuses the human mind since ancient times, and its meaning has been
constantly discussed and tried to be found. It will, no doubt, continue to be discussed and researched well
into the future. It is not known exactly when, on what date, or by whom it was put forward. Virtue, a
concept that does not lose its currency; it has been used for different words such as sometimes honesty,
sometimes integrity, sometimes justice, sometimes kindness, sometimes tolerance, and sometimes being
respectful. Is the concept of virtue honesty, justice, or courtesy? Or is it a word that covers all of these?
Or are they one of the types of virtue included in the overall concept of virtue? All of these are relative
situations, relative to individuals. Being virtuous is a long-term process. The cognitive, emotional and
spiritual state of the person is affected by this and may differ depending on the situation. In this study,
firstly the meaning of virtue, its types, and excellence in virtue are explained; and then how the concept
of virtue is handled in some thoughts and religions is briefly discussed.
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Meanings of the Concept of Virtue
Virtue corresponds to the Greek word "arete" (Sponville, 2004), the English "virtue" (Merriam-Webster
Dictionary, 2020), and the Ottoman "fazilet" (Hancerlioglu, 1970a). Virtue concept in the Turkish
Language Association Dictionary (2020) goodness, humility, bravery, honesty, etc. general name of
qualities; philosophy; it is expressed as the spiritual maturity of mankind. Due to Timucin (1994) virtue
defined moral competence as a state of moral maturity that emerges with the combination of good
qualities in thought and behavior, and the mental strength brought about by turning toward good and
avoiding bad. Hazlitt (2006), on the other hand, defines the concept of virtue as taking the form of a longterm happiness-targeting attitude of the rules of behavior by equating it with the concept of morality.
Virtue is the tendency to do the right things for the right reasons, appropriately, honestly, courageously,
etc. In fact, this involves two perspectives, the affective and the intellectual. A person can do the right
thing and have various feelings and reactions against it. He may dislike doing the right thing, but he may
do it anyway; may do the right thing but with conflicting feelings or difficulty; may do the right thing
effortlessly and without any internal opposition. On the other hand, the person realizes that it is the right
thing to do. A person can apply this in his life by making certain judgments about both right and wrong
and by taking people he thinks as reliable as role models or by learning universal rules. The person may
display a merely knowledge-based perspective (Annas, 2009).
According to Hancerlioglu, virtue is the power to transcend itself (1970a), and according to Athanassoulis,
a power that can act or can be mobilized (2000), the virtue of an entity is its unique competence that
creates its value (2014). For example, “A good knife is the one that can cut the best, and a good
prescription is one that is very successful in treatment, and a good poison is one that is very successful in
the killing.” A man's virtue is what makes him human, or rather; it is the specific strength, his humanity
that enables him to show his unique excellence. This can be applied to human; human has a function. The
good man is the man who performs his function well. Man’s function is what is peculiar to it and sets its
aside from other beings' traits, that is, is a reason. Therefore, the function of man is reason and the life
that is distinctive of humans is life in accordance with reason. If the function of man is the reason, then
the good man is the man who reasons well. This is the life of excellence or of eudaimonia. Eudaimonia is
the life of virtue-action in accordance with reason, man’s highest function (Athanassoulis, 2013; Sponville,
2004). A man who wants to live excellently should use his/her mind. The use of the human mind can lead
him/her to the excellence he/she seeks. Virtue is an acquired ability to do good, it is goodness itself,
goodness in spirit and truth. Kindness is not something to consider deeply; it is everything to be done
(Audi, 2009). According to Rachels, virtue is the character trait (2006) that can be observed in the
behavior of good people, but not everybody. Similarly, Swanton defines virtue as a good quality of
character, one that responds to a more specific request or is accepted and is in an excellent or good
enough way (2005).
The use of virtue goes back to ancient thinkers. Socrates states that virtue and knowledge are identical.
Essentially, all virtues are based directly on knowledge and wisdom. This information is also good.
According to Socrates, the person who fully comprehends the good and the truth is virtuous, just, brave,
and so on (McDowell, 1979; Yucel, 2011). A person who can distinguish the good from the bad, the right
from the wrong, the things to be feared from the things not to be feared, the things to be done from the
things to be avoided, will not commit evil. So, virtue is knowledge (Penner, 1973). In short, a wise and
virtuous individual knows himself and is aware of what he knows and what he does not know, and
knowledge and reason can distinguish it from others (Akarsu, 1982). To have an excellent character, one
must be deliberate well and make correct choices for him/her or anyone (Driver, 2004). According to
Socrates knowledge leads people to act right, and ignorance leads to wrong actions. Therefore, the source
of moral actions is knowledge. The content of this knowledge is good, and the person who knows what is
good and right is virtuous. The fact that an individual can distinguish good from bad shows that he/she is
virtuous and wise (Yucel, 2011). If knowledge is a virtue, virtue is knowledge. To be virtuous is to be
knowledgeable (Athanassoulis, 2013). People who follow knowledge and the path shown by science are
good and happy. Virtue ensures the happiness of the individual. Socrates expressed his thoughts about
virtue, happiness, and wisdom in a general language, but he did not define them in a specific way. Plato,
who was his student for the first time, tried to describe the definitions of these concepts (Arat, 1996).
In his dialogue with Meno and Anytos on virtue, Socrates said that virtue is knowledge and can be taught
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(Platon, 1998). Socratic schools are united in Socrates' view that the greatest goal in human life is the
virtue achieved through knowledge (Hancerlioglu, 1970b). Plato, one of the most well-known Greek
philosophers, owes much to his teacher Socrates to develop a theory of virtue. Socrates, the first
systematic moral philosopher, did not write anything. He gave moral speeches and preached among the
public. Socrates believed that knowledge is a virtue. He believed that if one person knows what is good
and bad, he cannot but do ‘good’. Good is what is there. This is objective, universal, and clear. Thus,
knowing good is a virtue (Das, 2018). According to Plato (1998), virtue is the righteousness, order, and
harmony of the soul. Evil is the disruption of this order and harmony. Man is free to the extent that he is
virtuous because the mind governs the soul of such a man. Since the mind dominates, the virtuous person
is happy, balanced, and peaceful. A person who is a slave to his/her passions is unhappiness, disharmony,
and restless. As seen, virtue is a science, and it should be examined to realize the good.
According to Plato, people are constantly trying to reach the best and keep it. The purpose of knowledge
is to provide this. The knowledge that cannot provide this has no value (Koknel, 2006). The highest
thought is the idea of the good. The idea of good is God. Plato argued that God is the highest goodness
and virtue is striving to be like God or being perfect and he argues that this is possible by realizing justice.
He expresses wisdom as the rule of mind, courage as the law of the heart, and moderation as the rule of
emotions (Hancerlioglu, 1970b). Aristotle is one of the greatest scholars of Medieval Greek philosophy. He
collected and integrated what was done about philosophy before him. Besides being the founder of logic,
he is the creator of many terms still used today, such as politics, grammar, geology, botany, anatomy,
psychology, and meteorology. According to Aristotle, virtue is in the midst of all kinds of extremes. For
example, he states that it is like generosity in the middle of stinginess and extravagance (Hancerlioglu,
1970b). According to Aristotle, to live virtuously, it is necessary to balance passions with the mind (Baxley,
2007; McAleer, 2007). A person who can make a choice under the determination of reason will know how
to distinguish the good from the bad. According to Aristotle, it is not enough to know what virtue is, it is
necessary to live it (Keller, 2007; Kristjansson, 2008). It can be said that virtue aims at the highest good,
that is, excellence to the extent of the possibilities and happiness as a result.
Like Plato, Aristotle accepted that the virtue of the soul is the most real value. He says that happiness is
found only in rational actions and virtuous actions (Arat, 1996). According to Montaigne, the aim of
philosophy is to find virtue. This virtue is as the madrasa says, “it is not settled on top of a steep, rugged

and insurmountable mountain. Those who approach it, on the contrary, see it in a beautiful, fertile, and
flowering plain. Virtue is above everything else there; but when one knows its location, it can be reached
by shady, grassy, fragrant roads, with a comfortable and straight descent like the dome of the sky. Some
of them left because they did not visit the district of this high, this beautiful, joyful, amorous, fabulous,
incomparable virtue, a virtue that is openly and ruthlessly hostile to unpleasantness, discomfort, fear,
tyranny, and which knows nature as its guide and equates happiness and pleasure. In accordance with
their weakness, they devised an example of such a gloomy, meticulous, sullen, blunt, sullen, meaningless
virtue and placed it among thorns on a distant rock, like a bogeyman intended to intimidate people.”
(Montaigne, 1983).

When the definitions of virtue from ancient times to the present had examined, it would not be wrong to
define everything that human beings do to reach the good and the truth, as their character briefly,
because there is a character under the virtuous behaviors. It can be stated that people with character lead
their lives the way humanity wants them to be good, and they live their lives accordingly. So the basis of
human values is to be virtuous. These good qualities exhibited to society make him virtuous and lead him
to be accepted as a virtuous person. As a matter of fact, doing his job correctly and honestly causes him
to be perceived as a virtuous person by other people. Therefore, as stated earlier, virtue is generally
understood as a character trait. It is also important to know the opposite of virtue. A person who does not
perform his work properly and honesty can be judged immoral by society. Therefore, the opposite of
virtue is immorality. Qualities that are morally unacceptable by society are often expressed as bad. As a
matter of fact, while society appreciates the virtuous person, on the contrary, it condemns people who
display attitudes and behaviors. In short, doing what is good and staying away from what is bad makes
her/him virtuous. Virtue emerges when the right actions are consciously chosen by the person. Of course,
these actions can lead to habits in him/her over time. Vice can arise when a person consciously commits
bad acts. So much so that if the person is not shown the truth instead of her/his wrong choices these
wrong choices can become a habit in time. Vice is the habit of deliberately choosing wrong actions. Due to
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Annas (2009) a virtue, unlike a pure habit, is a tendency to act for knowledge, and so a tendency that is
practiced through the agent's practical reasoning; it is built up by making choices and practiced in the
making of further choices. When an honest person decides not to take something to which he is not
entitled, this is not the result of a causal buildup from former actions but a decision, a choice that
endorses his tendency to be honest (Kıral, 2015). A virtue is a state or tendency of a person. A virtue,
though, is not a habit in the sense in which habits can be mindless, sources of action in the agent that
bypass her practical reasoning. According to Das (2018), virtue is the habit of controlling instincts and
impulses and realizing the well-being of the self as a whole. Vice, on the other hand, is the habit of giving
in to instincts and impulses and doing partial good. It can be said that virtue is the habit of willful choice
of right actions while vice is the habit of willful choice of wrong actions. A good person is one who lives
virtuously - who owns and lives the virtues. A virtue is an excellent trait of character. Of course, there are
also character traits that are not virtues. In order for a character trait to qualify as a virtue, it must contain
some ethical values (Aydın, 2014), such as justice or benevolence. However, it is not just a matter of
taking actions that are just, benevolent, or so on. Virtues are states and tendencies formed through one's
practical wisdom. Due to Athanassoulis (2013) practical wisdom is the basic principle that underlies all
virtues, and it is the ability to evaluate what is required by the virtue in question. If moral perception
allows someone to see what is required of them, practical wisdom allows them to figure out why it is
required of them. Since the virtues are tendencies of one, they are ways that he is, traits of his character;
so, they contribute to his living his existence as a whole in a certain way.
Types of Virtue
According to Aristotle, there are two types of virtue. These are the virtue of thought and character. The
virtue of thought is acquired and developed through education. It requires experience and time for its
formation. The virtue of character is acquired by habit, that is, shortly it comes from habit. None of the
virtues of character exist as a trait bestowed by nature, because natural things can never become habits.
Just as someone tries to get used to a falling stone by throwing it upwards thousands of times, the stone
does not get used to going upwards. Likewise, the flame cannot go down. These and all similar natural
events cannot form a habit. However, due to their natural nature, people can develop virtue through
habits (Sonmez, 2002). According to Battaly, being virtuous requires being smart, empathetic, openminded, and courageous (2015). According to Cobett, virtues are freedom from envy, passion for
independence, determination and hard work, patriotism, honesty, and justice (Macintyne, 2001). Due to
Hume can be listed generosity, humanity, compassion, gratitude, friendship, loyalty, diligence, meekness,
benevolence, mercy, moderation, and equality as natural virtues. For him, the artificial virtues include
justice, fidelity to promises, and allegiance to the government (1978). According to Plato, the main virtues
are wisdom, courage, temperance, and justice. In fact, the first three virtues in Plato's theory of virtue are
based on his metaphysical triple soul understanding. Plato believed that the human soul is determined by
three basic tendencies: reason, instinct, and appetite. While reason can lead to intellectual activity or
wisdom, instinct can lead to courage and an appetite for temperance (Das, 2018). Aristotle added
generosity, pride, good-naturedness, truthfulness, and humility to these (Dejardins, 2006). According to
Brightman (1969), types of virtue are temperance, courage, wisdom, justice, benevolence, and honesty.
All of these are both individual and social. But temperance, courage, and wisdom are essentially individual
principles; justice, honesty, and benevolence are social principles. According to Rachels (2006), types of
virtue are as in Table 1.
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Table 1

Types of virtue
Benevolence
Civility
Compassion
Conscientiousness
Cooperativeness
Courage
Courteousness
Dependability

Fairness
Friendliness
Generosity
Honesty
Industriousness
Justice
Loyalty
Moderation

Reasonableness
Self confidence
Self-control
Self-discipline
Self-reliance
Tactfulness
Thoughtfulness
Tolerance

When Table 1 is examined, the personal characteristics of individuals usually stand out. Therefore, this list
can be enlarged by adding other personal characteristics. As a matter of fact, there seems to be no limit
on the characteristics that make an individual virtuous. What is any kind of good? The answer to the
question ends in virtue. Since it is not possible to explain all kinds of virtues described above here, Plato
put forward as the main virtues; wisdom, courage, temperance, and justice are briefly explained (Akarsu,
1982; Arat, 1996, Das, 2018). These are; (1) wisdom (Sophia) is the virtue of reason; dominates mental
life with his clear view of mental health; (2) courage (Andreia) is a behavior of the mind to make various
judgments on the things to be feared and not feared, to protect the individual against pleasure and pain,
to the dangers that may come against both himself and the outside; (3) temperance (Sophrosyne) is the
self-sovereignty of the individual, the lower parts of the soul, conscience and desires must depend on
reason; the idea of whom to obey and to whom to command must be compatible with reason, (4) justice
(Dikaiosyne) is a tool in establishing the harmony of the whole. It is that each part of the soul does its
part in the whole and assigns itself to it. In justice, the inner state of the soul, the order in the inner
action and the fulfillment of the duty are in question. Thus, if the parts of the soul do their part well and
all of them are in harmony, the virtue of the soul acquires a correct quality and establishes a correct
connection between its parts. To be just is to have the habit of following the right reasons with respect to
the rights of others. Due to Hume (1978) justice originates when individuals are aware that stability of
possession would be useful to each of them individually but is only possible if all and each steadfastly
avoid disturbing one another's transferable goods. As this awareness extends and becomes more reliably
effective in the behavior of one's friends, there comes to be effective is a convention by which each
respects the possessions of others. Only then can the ideas of justice and injustice arise and, with them,
the ideas of property, rights, and liabilities. In general, it can be said that virtue contains the character
traits that make a person excellent. According to Battaly, two key ways to be an excellent person are by
getting good ends or effects or having good motives (2015). Virtue is an important concept that shows the
human being who he/she is. So that virtue requires good motives and good action. As you can see, there
is not much consensus on what virtue is exactly, but there are at least some points where it meets the
common denominator. Virtue includes avoiding harm and being intentions and good action. Human beings
can acquire habits of doing right, good things for him/her and others and these habits may be called
virtues. Since virtue provides the structure of a morally decent common life, virtuous people tend to
contribute to the common good. Due to Schneewind (1990) it is obvious that everyone has a better
chance of living a good life in a society dominated by virtuous people than in one where there are few.
Because a virtuous person is one whose standing dispositions lead her to do the acts required by the laws
of morality.
Excellence in Virtue
Virtue has been an important concept used by humanity, which has always been trying to get excellence
since the first ages, to reach this. Virtue has maintained its existence without losing its importance as a
concept that has been examined differently by different researchers (Prior, 1991; Merritt, 2000),
sometimes as conforming to traditions, sometimes as approaching God, and sometimes as knowledge. No
matter how it is handled, virtue in its essence is an important upper value that human beings should have.
The virtuous person can show many sub-values such as honesty, integrity, and fortitude in his/her life.
Virtuous people are accepted by society because of the beautiful values they display. People trust and
respect those whom they consider to be virtuous and whom they accept. Virtuous people have a high
reputation in society. Because what they say, what they do, their thoughts about life are always directed
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toward the good. They are constantly in search of choosing what is good for humanity and they strive for
it. Perhaps the most important reason for the discussions and writings on virtue is nothing but the search
for human beings to express it better. As a matter of fact, virtue has always been the subject of discussion
since the first age of philosophers, and its dark sides have been tried to be brought to light. Obviously,
each research has revealed a different view of virtue. All the discussions and writings show the effort
made to express virtue in a more excellent way. In fact, it is the general expectation of societies that the
human being, who is an excellent being, should make excellent his life process, in other words, the
humanization process, by showing an important value such as virtue. It seems that this search for the
humanization process to reach the best will continue as long as the world exists.
Education is an important factor in the humanization process of people. It is perhaps the most important
factor that affects people's thoughts and behaviors. Education is an important tool that enables a person
to exist and be himself/herself. Education shapes people's perspectives on life, from thought to character.
One can clarify what is good and what is bad through education. A person can put the desired good in the
center of his life through education as a way of thinking and living. As a matter of fact, in the ethics of
thought and character that Aristotle put forward, there is the best situation for humans. However, learning
the good in thought can be meaningless without putting it into action. A person can learn honesty,
integrity, benevolence, that is, types of virtue, but if he does not apply them in life, it can be meaningless.
In general, it is not enough to apply them once. It is necessary to make these virtues permanent
behavior. For example, finding a full wallet when one does not need money, taking it and giving it to
security, and when the same person needs money, taking a full wallet and giving it to security is a point of
excellence in virtue. The important thing here is that the person can perform the right behavior in any
situation. A virtuous person should be able to exhibit the ideal behavior expected of him in any situation,
that is, excellent behavior. The person who wants to be virtuous should be able to make the right and
good actions a habit and place it at the center of his life. He/she should not turn away from good
behavior; he should struggle to get the best. Indeed, this is what makes him excellent in virtue.
According to Kıral (2020), virtuous people are the pioneers of excellent behavior, considering that
excellence is humankind's constant pursuit of achieving the best within the available means. It is
important for them to achieve the best in the best way, and there is no limit to this. When they make an
pursuit of excellent way of life, they pay attention to it in all their actions. A person in pursuit of excellence
is happy with what he has achieved as a result of his actions. Virtuous people are people who stay away
from evil in their lives and seek the best. Living in an improving way is an activity, the continuing activity
of life, and living in a looking for good, excellent, etc. way is a specification of what that is. One of the
central concepts in explanations of virtue theories is that of character. The virtues are understood as
character traits. Since there is a multiplicity of different character traits, one’s character is the collection of
such patterns. Character composes a link between who you are and what you do. The virtues are moral
character traits and as Aristotle emphasized virtue is “a purposive tendency, lying in a mean that is
relative to us and determined by a rational principle [orthos logos], and by that which a virtuous man
would use to determine it.” (Athanassoulis, 2014). According to Das (2018), virtue is an excellent
character trait. As a matter of fact, according to Kıral, excellence is an important character trait too
(2017). In general, everyone is in search of the best in life. When looking at the roots of virtue in ancient
Greek philosophy, it is seen that it corresponds to the concept of arête (excellence or virtue). A virtue is a
tendency built up by doing the right thing and obtaining an increasing understanding of what this is, and
why. As Aristotle says, in general, everyone seeks not the traditional but the good (Annas, 2009, 2011).
As a matter of fact, at the basis of Aristotle's theory is a commitment to perfectionism - a commitment
reflected in many writers on value. This is the view that the core defining feature of persons is rationality
and so that human excellence must involve the best or the most perfect showing of rationality (Driver,
2004). In essence, this is where excellence and virtue intersect. Both are character traits and seek the
good or the best. The best life is one that incorporates both. Excellence in virtue, then, must be made a
habit. The virtuous person is virtuous to the extent that he can continually pursue the good. If there is
continuity in virtuous thought, attitude, and behavior, it can be said to be a virtue. In the absence of
these, unfortunately, it will be difficult to talk about virtue. An honest person should be able, to tell the
truth in a way that does not include arrogance and indiscretion in every situation without putting the other
side in trouble. Knowing how to live well and constantly striving to practice it in the best way is important
to excel in virtue. Virtue is a concept that makes its owner good and reputable. Due to Slote, a virtuous
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person is one who is morally good, excellent, and admirable for acting properly (1992). Being virtuous is
the state of human life, which is in the process of continuous development. Essentially, any answer to the
question of what one should do or how to live would correspond to virtues. In fact, the journey for the
better is continuous. According to Adams, the understanding of goodness in the process is built around
the concept of extraordinarily excellent good. God is both the example and the source of all goodness.
Other things are considered good to the extent that they resemble God. Indeed, God is the most perfect
being. Many of the most important and most trusted excellences here are those of persons or qualities or
actions or works or lives of persons (2002). In that case, virtue can be expressed as the person who is in
search of excellent, as the person who comes closest to God. So, virtue is a long-time process to require
conscious choice and affirmation.
In fact, virtue is equated with excellence, as stated above. According to Das (2018), Plato's theory of
virtue aims to establish a good society, an ideal state. According to him, to build an ideal society, the
functions that need to be performed must be clearly defined. Plato stated that an ideal society can only be
established when people realize their excellence. Plato defined virtue in terms of excellence. A person by
birth excels in one of the three aspects of the soul by possessing a preponderance of it, obtains its
corresponding virtue: excellence in mind with its knowledge gives him the virtue of wisdom; excellence in
the action of the will gives him the virtue of courage, and excellence in the activity of the emotional
appetite gives him the virtue of self-control and temperance. When wisdom, courage, and temperance
function harmoniously together and are regulated and governed by reason, justice emerges as the
accompanying virtue. Wisdom is the virtue of the rational part of the soul. Courage is the virtue of the
emotional part. Temperance is the subordination of desires to reason. Justice is the harmonious work of
reason, emotion, and desire under the guidance of the mind. People can show all virtues. The important
thing is to do your best while displaying virtues. Virtuous behavior is not exclusive to anyone, and each
individual can show their best. Excellence in virtue also includes being able to use the virtues possessed.
The ability to demonstrate these basic virtues at the highest level can make one excellent. Such that, the
simultaneous manifestation of wisdom, courage, temperance, and justice, and the emergence of other
virtues, and ultimately can lead to reaching excellence in virtue.
Virtue: According to Philosophical Beliefs and Religions
Every religion has interpreted virtue in its own way. VI. century BC is three godless beliefs, two in India
and one in China. All three beliefs aim at human virtue and are based on human virtue. The founders of
all three religions did not put forward their prophecies and did not speak of God. They showed themselves
as guides. In Judaism, Christianity, and Islam, the existence of God was conveyed to humanity through
his prophet. The prophets of these religions stated that they were sent by God to shed light on humanity.
Virtue according to philosophical beliefs and religions is briefly explained below.

Virtue in Jainism
Jainism is one of the religious movements that emerged in India. The founder of Jainism is Mahavira, also
known as Jain. Jainism advocates that all living beings are equal and nonviolent. It aims at spiritual
independence and equality without resorting to violence whatsoever. So, Jainism has a philosophy that
strives to reveal human excellence. According to Jainism, there is no such thing as creation. The universe
is infinite, not created, because it already exists. People should be able to continue their lives without
harming any living creature. Beings have neither beginning nor end, they are all immortal. Beings are
divided into three classes such as undeveloped, developing, and freed from the process of rebirth. Jainists
believe that they would achieve independence from the cycle of rebirth. According to this philosophy,
people should have a very strict diet; they must die by starvation and attain virtue, because a person's
self-control, suffering, and dying are considered a virtue. In Jainism, every person is responsible for their
actions. Every living thing has an immortal, eternal soul. This supreme spirit enables him/her to think and
act in the right way, in accordance with the spiritual nature of life. It is especially important to show equal
respect and compassion to every being. As a matter of fact, in their education, they teach great respect
for every way of life, strict vegetarian rules, asceticism, non-violence even in self-defense, and being
against the war. So that Mahatma Gandhi is one of the important examples of this. Jainism includes a
philosophical understanding that glorifies love and compassion. The meaning of God in Jainism is the
unchangeable characteristics of the pure soul of every living being; wisdom, infinite knowledge, foresight,
consciousness, and happiness are important virtues. It is important to reveal human excellence in Jainism.
38
Copyright © International Journal on New Trends in Education and Their Implications / www.ijonte.org

International Journal on New Trends in Education and Their Implications
December 2021 Volume: 12 Issue: 2 ISSN 1309-6249

Jainism does not consider it necessary to recognize a higher being than the excellent human, in other
words, God. As a matter of fact, in Jainism, there is no belief in an all-knowing supreme being, namely
God (Chapple, 2007; Hancerlioglu, 1970b). As can be seen, virtue in this belief is based on self-discipline.
So much so that one's upbringing with poverty and getting used to it can express as virtue.

Virtue in Buddhism
It was put forward by a thinker named Gotama living in India. Gotama wanted people to remove the will
to live from their hearts and argued that only in this way people would get rid of the pain. Also, Gotama
said, “don't believe something because you heard it, don't believe it because your ancestors believed it,
and don’t believe it because I said it. Believe in what you have heard, tried, and found true for you.”
According to Gotama, with a prince, a peasant; with a monk, a pariah; he called out to all humanity,
arguing that a bad woman and a good mother are one. Due to Gotama, positive virtue rules; endure the
suffering, think about the sufferings of other people, share the joys and sufferings of others, be good, be
merciful, do not hold grudges, forgive what has been done to you, and make sacrifices for others
(Hancerlioglu, 1970b). According to Gotama, all people have an equal right to life. However, he accepts
that people who face life's difficulties, share the pain of others, and lend a helping hand to them are more
virtuous. Virtue in Buddhism is an excellent character trait. Encourage, develop, and foster people to be
virtuous. Teach them generosity, patience, wisdom, and moderation. Thus, it can be said that it will lead
to the growth of virtuous individuals (Garfield, 2007).

Virtue in Confucianism
Confucius is a thinker living in China, whose aim was to spread virtue, dealing only with people and
human-related objects. Confucius argued that the main purpose of man is to live well and long, and virtue
is a must for this. According to Confucius, who argues that virtue is also from the knowledge of people
and is a work of knowledge, individual differences arise from personal knowledge levels rather than
physical structures. Virtues of Confucian philosophy; respect your ancestors, show love to your parents,
your homework; determine by comparing the respect and love that the child should have for his father,
the father for his child, be a loyal friend, get along well with people, respond to injustice with justice, love
people, do not do to others that which you don't want you to do (Yucel, 2011). As mentioned before
benevolence, wisdom, trustworthiness, forthrightness courage, unbending strength, and so on are ethical
virtues, but Confucius had emphasized that the pursuit of ethical virtues cannot be without a love of
learning (Lai, 2013). As it is seen, Confucius stated that virtue can develop with mutual respect and a love
of learning. However, he argued that in order to lead a good life, he had to put into practice an important
motto. He left humanity with an important motto "Do not do to others what you don't want to be done"

Virtue in Christianity
Jesus, the Prophet of this religion, sees the real virtue in poverty and states that those who can reach
God's level will be poor but virtuous. Jesus tries to establish the social order by uniting people in poverty.
According to him, all people are the children of one father, in other words, they are equal and siblings.
Only the poor can reach God. According to him, effort should not be made for anything. God provides the
sustenance of every living thing in nature. According to this religion, the greatest virtue is poverty (Erdem,
1990; Hancerlioglu, 1970b). According to Christian belief, sins that are in human nature and generally
accepted as the basis of all evil; are arrogance, greed, lust, envy, gluttony, anger, and sloth. Such
behaviors lead people to sin. Virtuous people need to stay away from these behaviors. Virtuous people
should be chaste, temperate, generous, diligent, patient, kind, and humble (Lovin, 2011). In this religion,
it is stated that people who endure the troubles caused by poverty are virtuous.

Virtue in Judaism
Faith in God is important. Instead of offering various gifts and offerings to God, he should be worshiped in
accordance with the principles of inner purity and justice (Erdem, 1990). Moreover, the virtuous person
must have the wisdom to understand the world. Virtuous people are expected to show virtues such as
trustworthiness, loving-kindness, common decency, and compassion as responsible individuals. They must
exhibit generosity, wealth, and charity behaviors to help society move forward. In order to live at peace
with himself, he must have humility, modesty, contentedness, and an inclining towards good. He/she
should have a pure heart and have a sense of shame. It should make a good name among the people and
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keep the peace. However, he/she must adhere to the Torah and fulfill the orders there (Borowitz &
Schwartz, 1999). Jews also have a testament called the Ten Commandments. The Ten Commandments
could actually be seen as the key to being virtuous. There are expressions that directly emphasize virtue,
such as doing good to parents, not committing adultery, not killing, being just, and keeping promises.
Then, the person who wants to have virtue should apply these Ten Commandments in his/her life.

Virtue in Islam
The religion of Islam is different from Christianity, which is the religion of Jesus, and Judaism, which is the
religion of Moses. It can be said that Judaism is for a nation only, and Christianity is for personifying God.
Islam is the last of the monotheistic understanding of religion, which started with Judaism and connected
with Greek philosophy in Christianity. The religious book of Islam is the Qur'an and its prophet is
Muhammad. In Islam, there is destiny, that is, the belief that everything is arranged by God and that it
happens because God wishes. It is stated that those who keep the orders of God and stay away from evil
will be rewarded with heaven after death. Farabi, who followed the footsteps of Aristotle and was called
the second teacher, has extensively studied the concept of virtue in the religion of Islam. Farabi used the
expression "It is God who makes a person virtuous." in his work called "Uyun-ul-Mesail". Farabi states that
everything is done by God, and the cause of goodness and evil is destiny. According to Farabi, the virtues
that people should have are as follows; to have full organs, to be understanding, to have a strong
memory, to be smart and prudent, to speak well, to be willing to learn, not be fond of food-drinkentertainment, to love truth, to abhor lying, to be religious, to be fair, to avoid evil, and to be good at
one's job (Erdem, 1990; Yucel, 2011). As can be seen, it can be stated that according to Farabi, it is not
enough to fulfill the requirements of the religion of Islam in order to be virtuous. In general, people who
are virtuous in the religion of Islam can have the following virtue: to respect and love people, to be
honest, to be reliable, to like helping people, to like working, to stay away from bad behavior, to take care
of the trust, to opposite injustices, to get along with people, to love nature and animals, to be fair and to
be knowledgeable, etc. The people who are virtuous avoid evil things such as lies, slander, ridicule,
gossip, hypocrisy, jealousy, and vindictiveness.
According to Ibn Sina, one of the Islamic thinkers, the highest happiness is the union of God and the
human mind. He pointed out that man will unite with God by being pure and clean, and for this, both the
mind and the soul must be cleaned. He stated that the combination of faith and reason leads to wisdom
and that wisdom is the mother of virtues (Sonmez, 2002). Haci Bektashi Veli (2020), on the other hand,
argues that personal weaknesses such as jealousy in the inner world of the individual, money, greed for
promotion, pride, and excessive pleasure-loving can only come to light through virtue. It is a virtue for an
individual to use his mind to enlighten the material things around him with knowledge, to find the truth
with his will, and to start using it. He says that the virtuous individual does not have daily pleasures,
grudges, and jealousy, and thus does not harm his environment.
Conclusion
The word virtue is a concept that includes many good thoughts, attitudes, and behaviors, and it also
constitutes the core of being human because it contains many values. These include the values that all
societies want their citizens to have, such as being humble, being truthful, being merciful, being honest,
being fair, being reliable, being tolerant, etc. These can be communicated to followers and believers in
different ways in philosophical views and monotheistic religions as discussed here. Some of the virtue
expressions conveyed are to be respectful to parents, not to do evil, not to steal, to fulfill responsibilities
properly, not to kill, not to be jealous, to be a good person by clearing the soul and mind, etc. Societies
maintain their existence with the rules that ensure their continuity and with virtuous people who abide by
these rules. For this reason, it is necessary for the future and welfare of societies to acquire value
judgments that include the concept of virtue in children from an early age. Therefore, parents, teachers,
and society must fulfill important tasks. In order to expect virtuous behaviors from people, virtue must
first be taught and made a way of life. So, virtuous behaviors should be known and applied by parents
and teachers who are role models. They should be role models of how to think and to do this successfully
they require to have a specific approach rather than a guaranteed correct conclusion to their training.
Thus, in the long run, the whole society can have virtuous thoughts and display virtuous attitudes and
behaviors. However, in order to exhibit virtuous thoughts, attitudes, and behaviors, the mind bestowed on
man by God must be used in a way that will reveal the best. That is, excellence in virtue can emerge with
40
Copyright © International Journal on New Trends in Education and Their Implications / www.ijonte.org

International Journal on New Trends in Education and Their Implications
December 2021 Volume: 12 Issue: 2 ISSN 1309-6249

wisdom and then the harmonious combination of other values. It should not be forgotten that one of the
most important ways to approach God, that is, the perfect being, is to show virtuous behavior. In that
case, it is necessary to exhibit excellent attitudes and excellent behaviors in virtue in order to approach
the perfect one. Shortly, the diamond of excellent life is excellence in virtue, but this is so hard, a very
long way, and requires a lifetime’s struggle, endeavor, and commitment. Are you ready for this? If you
say, "I am ready"; what can I say except "Welcome to an excellent life."?
References
Adams, R. M. (2002). Finite and infinite goods. Oxford University Press.
Akarsu, B. (1982). Ahlak ögretileri. Remzi.
Annas, J. (2011). Intelligent virtue. Oxford University Press.
Annas, J. (2009). Virtue ethics. In D. Copp (Ed.), The Oxford handbook of ethical theory. Oxford
University Pres.
Arat, N. (1996). Etik ve estetik degerler. Telos.
Athanassoulis, N. (2000). A response to Harman: Virtue ethics and character traits. Proceedings of the
Aristotelian Society, 100, 215-21.
Athanassoulis, N. (2014). Educating for virtue. In S. van Hooft and N. Sanders (Eds.), The handbook of
virtue ethics. Acumen.
Athanassoulis, N. (2013). Virtue Ethichs. Bloomsbury Academic Plc.
Audi, R. (2009). Moral virtue and reasons for action. Philosophical Issues, 19 (1), 1-20.
Aydın, I. (2014). Yonetsel, mesleki ve orgutsel etik. Pegem A Yayıncılık
Battaly, H. (2015). Virtue. Malden Polity Press.
Baxley, A. M. (2007). The price of virtue. Pacific Philosophical Quarterly, 88 (4), 403-23.
Brightman, E. S. (1969). Moral laws. Abingdon.
Borowitz, E. B. & Schwartz F. W. (1999). The Jewish moral virtues. The Jewish Publication Society.
Chapple, C. K. (2007). Purgation and virtue in Jainism: Toward an ecological ethic. In P. Bilimoria, J.
Prabhu & R. M. Sharma (Eds.), Indian Ethics: Classical traditions and contemporary challenges.
Ashgate Publishing Company.
Das, P. (2018). Plato’s theory of virtue. Journal for Advanced Research in Applied Sciences, 5 (4), 392394.
Desjardins, J. R. (2006). Çevre etiği. R. Keles (Tr.). Imge.
Driver, J.(2004). Uneasy Virtue. Cambridge University Press.
Erdem, H. (1990). Dini ahlak ve ilahi dinlerden yahudilik, hristiyanlık ve müslümanlık’taki bazı ahlaki
meselelere mukayeseli bir yaklaşım. Necmettin Erbakan University Journal, 3 (3), 225-254.
Garfield, J. L. (2007). Buddhism and democracy.In P. Bilimoria, J. Prabhu & R. M. Sharma (Eds.), Indian
ethics: Classical traditions and contemporary challenges. Ashgate Publishing Company.
Hacı Bektasi Veli. (2020). https://www.hacibektas.com/index.php?id=hacibektavel. Retrieved date:
02.01.20 .
Hancerlioglu, O. (1970a). Felsefe sözlügü. Remzi.
Hancerlioglu, O. (1970b). Düşünce tarihi. Remzi.
Hazlitt, H. (2006). Ahlakın temelleri. M. Aydın and R. Tapramaz (Tr). Liberte.
Hume, D.(1978). Treatise of human nature. Edited by L. A. Selby-Bigge, revised by P. H. Nidditch.
41
Copyright © International Journal on New Trends in Education and Their Implications / www.ijonte.org

International Journal on New Trends in Education and Their Implications
December 2021 Volume: 12 Issue: 2 ISSN 1309-6249

Clarendon University Press.
Keller, S. (2007). Virtue ethics is self-effacing. Australasian Journal of Philosophy, 85 (2), 221-32.
Kıral, E. (2015). Yönetimde karar ve etik karar verme sorunsalı. Adnan Menderes Üniversitesi Egitim
Fakültesi Egitim Bilimleri Dergisi, 6 (2), 73-89.
Kıral, E. (2017). Perfectionism and locus of control in educational administration. In Hasan Arslan, H.,
Duse, C.S. & Icbay, M. A. (Eds.), Research on education. E-BWN Publications.
Kıral, E. (2020). Excellent leadership theory in education. Journal of Educational Leadership and Policy
Studies, 4 (1), 1‐30.
Koknel, O. (2006). Mutlulugun kaynagı ahlak ve akıl. In Y. Mehmedoglu & A. U. Mehmedoglu (Eds.),

Küreselleşme ahlak ve değerler . Litera.

Kristjánsson, K. (2008). An Aristotelian critique of situationism. Philosophy, 83, 55–76.
Lai, C. (2013). Virtue ethics and Confucian ethics. In S. C. Angle & M. Slote (Eds.) Virtue Ethics and
Confucianism. Routledge Taylor &Francis Group.
Lovin, R. W. (2011). An introduction to Christian ethics: Goals, duties, and virtues. Abingdon Press.
MacIntyne, A. (2001). Erdem pesinde. M. Ozcan (Tr.). Ayrıntı.
McAleer, S. (2007). An Aristotelian account of virtue ethics: An essay in moral taxonomy. Pacific
Philosophical Quarterly, 88 (2), 208-225.
Merriam-Webster Dictionary.
Retrieved date: 02.02.20

(2020).

Virtue.

https://www.merriam-webster.com/dictionary/virtue.

Merritt, M. (2000). Virtue ethics and situationist personality psychology. Ethical Theory and Moral Practice,
3 (4), 365-83.
McDowell, J. (1979). Virtue and reason. The Monist, 62 (3), 331-350.
Montaigne, M.D. (1983). Denemeler. S. Eyupoglu (Tr.). Cem.
Penner, T. (1973). The unity of virtue. The Philosophical Review, 82 (1), 35-68.
Platon. (1998). Diyaloglar 1. A. Cemgil (Tr.). Remzi.
Prior, W. J. (1991). Virtue and Knowledge: An Introduction to Ancient Greek Ethics. Routledge.
Rachels, J. (2006). Modern ethical theory: Introduction. In S. M. Cahn & P. Markie (Eds.), Ethics history,
theory and contemporary issues. Oxford University Pres.
Schneewind, J. B. (1990). The misfortunes of virtue. Ethics, 101 (1), 42-63.
Slote, M. (1992). From morality to virtue. Oxford University Press.
Sonmez, V. (2002). Eğitim felsefesi. Anı.
Sponville, A. C. (2004). Buyuk erdemler risalesi. I. Erguden (Tr.). Bilgi University Pub.
Swanton, C. (2005). Virtue ethics a plurastic view. Oxford University Pres.
Timucin, A. (1994). Felsefe sozlugu. BDS.
Turkish Language Association Dictionary. (2020). Erdem. https://sozluk.gov.tr/. Retrieved date: 02.02.20
Yucel, H. A. (2011). İyi vatandaş, iyi insan. Türkiye Is Bank Pub.

42
Copyright © International Journal on New Trends in Education and Their Implications / www.ijonte.org

International Journal on New Trends in Education and Their Implications
December 2021 Volume: 12 Issue: 2 ISSN 1309-6249

Secondary School Principals' Opinions on Leadership Competencies
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Abstract
In today's changing and developing conditions, the role of school principals in education has increased
significantly. Managers must also use their own leadership qualities while fulfilling these roles. In the
research, managers' qualifications related to leadership and their opinions were tried to be examined. The
purpose of the research in this context is to determine the opinions of secondary school principals on
leadership competencies. Phenomenology, one of the qualitative research methods, was used in the
study. In this direction, data were tried to be obtained with the help of interview questions at the point of
determining the leadership competencies of secondary school principals. As a result of the research;
leading and guiding, decision-maker and practitioner, having fair and communicative skills, participatory
and effective in relation to the environment, strong legislative power, and persuasiveness. In addition,
middle school administrators say that managers do not develop themselves enough, managerial duties are
not carried out by competent persons, and managerial appointments must be made with a written
examination. Secondary school principals also think that to contribute to the development of leadership
competencies of managers, the in-service training activities should be organized, and the school principals
should participate in the planning stages of these activities.
Keywords: Leadership, secondary school principals, competencies.
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Introduction
Schools are places where educational processes are implemented and contribute to the development of
children. Schools, which include many elements, undertake quite several tasks in the context of shaping
the future of a society. Raising a successful generation is only possible thanks to schools. School principals
are of the highest order in terms of the teaching activities in schools. As an effective administrator, school
principals must have certain knowledge, skills, and competencies. The fact that school principals have
specific characteristics will ensure that the institution they work as a manager will be successful with all
the elements.
For the school to achieve its goals, it must be put in order. To design a corporate culture with all its
elements, a fully equipped school principal is needed. In this direction, school administrators are now
expected to exhibit a participatory, restructuring change leadership that will make the school more
democratic (Murphy & Hallinger, 1992). Only in this manner, an appropriate educational environment can
be created to train the targeted individuals. However, thanks to these knowledge and skills, the desired
success in schools can be achieved.
School principals should work to ensure that the school is a whole with all its stakeholders while
maintaining education and training activities in schools. The environment of the school should also be
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included in the teaching processes, and it should ensure that every segment gets a share from the success
or failure to be achieved. For this reason, schools will become more effective organizations if school
principals establish an effective communication network with the school's stakeholders to develop the
school and achieve the goals of education and training (Yavuz, 2009). Furthermore, the school principal
who get through this will naturally contribute not only to the increase in success, but also to the
development of the school in every sense and making it a center of social attraction.
Today, as the change in the social realm is quite high, it is not possible for people and the social groups
they constitute not to be affected by this change. In this context, we can assert that schools, which are
indeed entities intertwined with the environment and can be considered as life per se, are also affected by
this change and development. While all these organizational and management systems and educational
processes are affected by this change, it is expected that the principals who manage the schools take
precautions against these developments.
Numerous definitions have been made regarding the concept of leadership. If we look at some of them,
leadership is roughly guiding the activities of others, providing coordination and order, and directing
people, evaluating the performance of individuals, and motivating them in this regard, assigning tasks and
monitoring the responsibilities brought by these tasks, creating successful solutions to problems and
appropriate ways to accomplish tasks. Thus, leadership means to be able to provide human and technical
resources and to demonstrate the role of organizational guidance towards its followers (Bernardin &
Russell, 1998: 153). A leader is the person who imposes sanctions to affect the success and efficiency of
the organization (Robbins & DeCenzo, 2003). A leader is also a person who has a strong, dynamic
personality, who influences, manages, and directs his/her environment and the society to which he/she is
addressing, who can make his/her followers do their own will without coercion, and can also set an
example for them (Sorensen & Epps, 1996). Leadership is the way the leader deliberately influences the
group in groups where two or more people interact (Owens, 2004). Leadership is the process that
emerges within the group and includes efforts to influence the group in line with a purpose (Northouse,
2009). In short, leadership can be defined as the process of gathering a group of people around certain
goals and activating and influencing them to achieve these goals (Sharma and Jain, 2013: 310). Based on
these definitions, it can be stated that leadership is a multi-directional and all-purpose concept that
requires developing a vision for the harmonious work of the organization and activating the employees of
the organization in line with this vision, putting forth new approaches by keeping the internal motivation
at the highest level, and solving the problems that arise by keeping all processes under control. Again,
competencies such as using human and material resources effectively, taking risks and seizing
opportunities, not only being limited to managerial position, but also being able to assert themselves in all
areas of social life can be counted among the characteristics of an effective leader.
The developments experienced in recent years enable all stakeholders in the educational environment,
especially teachers, to be equipped with the necessary knowledge and skills and to develop them. In this
direction, the leader directs the employees towards the goals of the organization. At the same time, a
leader reveals the energies of the employees and contributes to their development (Winston & Patterson,
2006). Drucker (2003) also states that innovation should be internalized and managed institutionally.
Under today's circumstances, education programs have been rearranged and greatly improved. Teachers
who graduate from these new programs will also start their duties in schools in a very competent and
equipped manner. As a natural consequence of this, it is thought that secondary school principals should
improve themselves according to these new competencies. Determining the vision of the school in line
with the goals and objectives and planning considering all these are the competencies that secondary
school principals should have. Implementing the created plans correctly and identifying and solving
problems that may interrupt the education and training processes are among the qualifications that
secondary school principals should have. In this context, it would be appropriate to emphasize the
importance of foresighted school principals working in secondary schools.
School principals must be effective and influential leaders. The students following him/her, and especially
the teachers, should respect the knowledge, skills, and experiences of the school principal, adopt, and
follow these competencies. For this reason, it is very important to manifest the competencies of secondary
school principals.
Today, the most important condition for being an effective and influential manager is to have sufficient
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knowledge, skills, and equipment. In this research, the views of school principals working in secondary
schools about leadership competencies will be introduced and set forth. Thanks to this study, the opinions
of the principals on whether they have improved themselves adequately will be determined. It is thought
that with the results of the research that will emerge, important information will be obtained on the
determination of the qualifications of secondary school principals, and it is anticipated that findings will be
obtained on how to choose a manager.
Effective and competent administrators are needed while carrying out educational activities in schools.
However, it is debated whether the leadership characteristics of most of the corporate managers are
sufficient. In this context, it has become crucial to determine the leadership competencies of managers
working in secondary schools. In this study, it will be tried to determine the opinions of secondary school
principals about leadership competencies.
The main purpose of the study is to reveal the opinions of secondary school principals about leadership
competencies and to develop suggestions based on the findings. In this direction, answers were sought to
the following questions:
1. What are the school principals' views on leadership?
2. How many leadership qualities should a manager have to be qualified as a school principal?
3. What level of communication skills should school principals have?
4. What should be considered to create a successful school?
5. Does a school principal have a share in the success of teachers at school?
6. Should a school principal act unassistedly in solving emerging problems?
7. To what extent does the communication with the environment affect the success of a school
principal?
8. Is there a consensus among school principals on the qualifications that a successful principal
should have?
Method
Model of the Research Study
The general purpose of this study is to set forth the opinions of secondary school principals about
leadership competencies. In this direction, phenomenology, one of the qualitative research methods, was
used in the research. Phenomenology aims to describe a person's experiences and knowledge regarding
various phenomena. The purpose of this sort of research is to demonstrate participants' perspectives
regarding their life and world and the personal meanings they attribute to their life experiences (Johnson
& Christensen, 2014). In the research, interview technique was used to collect data and describe
experiences. Stewart and Cash (1985) defined the interview as “a mutual and interactive communication
process based on asking and answering questions and for a predetermined and serious purpose” (As cited
in Yıldırım & Şimşek, 2006, p. 119). In the analysis of the data, inductive analysis technique, which is one
of the content analysis concepts, was used. In the inductive process, the researcher works back between
the database and the themes until a comprehensive set of the subject is acquired (Creswell, 2014).
Inductive analysis is done by conducted to determine the concepts underlying the data and the
relationships between these concepts (Yıldırım & Şimşek, 2006).
Study group
In the research phase, it was tried to obtain the qualitative dimensions. In the study group, there are
secondary school principals working in Bergama, İzmir. During the application of the interview form,
necessary explanations were made to the sample group about the purpose and implementation of the
research. Interviews were conducted with school principals who wanted to do the interview voluntarily.
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General information about the study group is presented in Table 1. The abbreviation “SP” is used for the
school principals whose information is presented in the table.
Table 1

General Information about the Study Group
Code of the School Principal

SP1
SP2
SP3
SP4
SP5
SP6
SP7
SP8
SP9
SP10

Managerial Experience
9 Years
11 Years
13 Years
12 Years
16 Years
7 Years
5 Years
6 Years
7 Years
4 Years

As seen in Table 1, the research was conducted with 10 school principals. The management experience of
school principals varies between 4 and 16 years. It can be said that the experience periods are evenly
distributed.
Data Collection Tools
For the purposes of the research, a semi-structured "Secondary School Principals Interview Form" was
used to collect qualitative data. It is thought that the desired results can be achieved with this form.
Information about the "Secondary School Principals Interview Form" is given below.

Secondary School Principals Interview Form
In line with the research, a semi-structured interview form was prepared and the opinions of secondary
school principals about leadership competencies were tried to be demonstrated. In addition, these
collected data are included in the findings section. In the first stage, a form was prepared in line with the
data to be collected. The questions in the form were arranged under the guidance of the literature review
related to the subject. The relevant form consists of 10 questions. The questions were developed to
measure the sub-problems of the research. The developed questions were discussed with the field expert
who has experience and studies on the subject and took their final form after some necessary corrections
such as adding items, changing expressions, and suitability for qualitative study. The first question of the
interview form is about what leadership means to school principals. The second question is about
determining the characteristics that a successful school principal should have. The third question is aimed
at determining how administrators and teachers should communicate. While the fourth question is about
the working environment that a school principal should prepare for the teachers working in his school, the
fifth question is about how the school principal should behave in his/her relations with the environment. In
the sixth question, the points to be considered for an effective school management were sought, while in
the seventh question, it was desired to reach the information about which ways a school principal followed
in solving the problems that arise in the institution. The eighth question is about whether the principals
improve themselves sufficiently or not. In the ninth question, it is aimed to answer the question of
whether the school principals are run by truly competent people, while in the tenth and last question, it is
aimed to reveal the suggestions of the school principals regarding the appointment of administrators.
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Data Collection and Analysis
The interview form was recorded in writing after obtaining the permission of the school principals and
applying it after face-to-face interviews with them. Besides, the interview form was examined with the
relevant field expert and necessary corrections were made in line with the feedback received. However, to
increase the validity of the research, the research process was tried to be expressed in detail. The
obtained findings are given without adding any comments as the reliability of the research is aimed. The
data obtained with the interview form used within the scope of the research were shaped after the review
of the relevant literature and the interviews.
In the study, the interview method, one of the qualitative research methods, was preferred. In the
interviews, the opinions of ten different school principals were consulted. Before the interviews, the school
principals were reached, and an appointment was made after the necessary permissions were obtained
verbally. Interview data were obtained in written form. Based on the determined common codes, the data
were interpreted. Explanatory tables were presented in the findings section and the data in the tables
were supported by the answers given by the school principals.
Inductive analysis was evaluated in the analyzes related to the qualitative dimension used in the research.
The opinions of the school principals were determined, and the explanations were expressed in the form
of tables. Codes were assigned to each school principal interviewed, and examples of opinions were
included in the findings section of the study. The data obtained in this way has been explained and some
inferences have been made.
Credibility, Consistency and Objectivity
In qualitative research, validity is related to the researcher's transfer of the researched phenomenon as
unbiasedly as possible. Reliability, on the other hand, is the measurement of scientific findings in the same
way and the same way of measuring a phenomenon or event at the same time (Yıldırım and Şimşek,
2006). The research was conducted with interview forms. It is very important in terms of credibility that
the face-to-face interviews with the school principals are handled clearly and the research is given in all
details. Reaching general conclusions based on the answers given by the school principals to the individual
questions and the similarity of the expressions strengthened the consistency of the study. The results
were objectively shown with the help of statements, both in the form of tables and in verbal manner, and
the relevant findings were obtained by synthesizing the views.
Findings
In this part of the research, the findings obtained because of the examination and evaluation of the data
collected from the school principals participated in the research are included. The findings are shown in
tables and the results of the research have been reached in this direction.
Secondary School Principals' Views on Leadership
The findings obtained from the answers of secondary school teachers given to the interview question
“What does leadership mean to you? Can you explain briefly?” are given in Table 2.
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Table 2

Secondary School Principals' Opinion on the Definition of Leadership
Themes
Taking and implementing decisions
Guider
Achieving goals
Respected
Pacemaker
To master the legal dimensions
Improver
Visionary
Changer
Shedding light on the future

School Principal’s Code
SP2, SP5, SP9, SP10
SP4, SP5, SP6, SP10
SP1, SP8
SP2, SP7
SP2, SP7
SP2, SP8
SP3
SP3
SP4
SP5

As seen in Table 2, school principals see the leader as a person who makes and implements decisions,
guides, achieves goals, is respected, is a pacemaker, master of legal dimensions, develops, visionary,
changes, and sheds light on the future.
According to SP2, leader is characterized as a person “who is respected, taken as an example, able to take
decisions at the right time and implements decisions, and knows the legal aspects well.”
According to SP5, leader is characterized as a person ‘‘who is skillful in the art of managing people,
shedding light on the future and directing people.”
As it can be understood from these explanations, secondary school principals mostly stated the
expressions of guiding and implementing these decisions by adopting a course of action.
Opinions on the Qualities That a Successful Secondary School Principal Should Have
The following findings in Table 3 were reached in line with the answers given to the interview question
asked to the secondary school principals: "There are some characteristics that a successful school principal
should have in the fields of education and management. What do you think a successful manager should
have?”.
Table 3

According to Secondary School Principals, the Characteristics of a Successful Manager
Themes
Being fair and just
Mastering the law
Being a leader
Have high level communication skills
Ability to make decisions under stress
Being consistent
Follow up on assigned tasks
Mastering the teaching field
Mastering the technology
Being equal
Hardworking
Being objective

School Principal’s Code
SP1, SP3, SP4, SP5, SP8, SP9
SP1, SP4, SP6
SP1, SP7, SP10
SP2, SP4, SP9
SP1
SP1
SP1
SP2
SP2
SP3
SP5
SP5

48
Copyright © International Journal on New Trends in Education and Their Implications / www.ijonte.org

International Journal on New Trends in Education and Their Implications
December 2021 Volume: 12 Issue: 2 ISSN 1309-6249

Some of the opinions of secondary school principals are as follows:
SP2: “The manager should have a full command of the field of management and technology, and his/her
communication skills should be at a high level.”
SP9: “The manager should be fair and equal, be able to plan the goals of the institution, be a visionary.”
SP4: “A successful school principal should have a good command of the rules, be successful in human
relations and be fair.”
According to these answers, secondary school principals emphasized the qualities that a successful
manager should have such as being fair, having a good command of the legislation and having high-level
communication skills.
Opinions on the Communication of Secondary School Principals with Teachers
In line with the answers given to the question "How should an administrator with a good leadership
quality communicate with teachers?", which was asked to secondary school principals to determine their
level of communication with teachers, the following findings were reached.
Table 4

Characteristics of Communication with Teachers According to Secondary School Principals
Themes
School goals should be shared with teachers
Empathize with teachers
Rules should be clearly stated
Goals should be implemented with teachers
There should be no superior-subordinate
relationship
The teacher's work environment should be better
than that of the administrator
Face to face meeting should be ensured
The manager should be courteous and polite
Instructional leadership must be set to work

School Principal’s Code

SP1, SP7, SP8, SP10
SP3, SP9
SP5, SP6
SP1
SP2
SP3
SP4
SP5
SP7

In line with the characteristics of the communication to be established with the teachers, the following
comments were received from the principals:
SP1: "The goals of the group and the school should be explained to the teachers clearly, the ideas
of the group should be taken, and the goals should be finalized, and consistency should be observed in
reaching these goals."
SP7: ‘‘Instructional leadership must be set to work.’’
As it can be understood from the findings, secondary school principals emphasized the importance of
including teachers in the studies and being polite with them.
Working Environment for Teachers
The questions addressed to the secondary school principals were: “What kind of a working environment
should a good school principal plan for the teachers working in the school? In line with the answers given
to the question “Can you explain by giving an example?”, the findings given in Table 5 below were
obtained.
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Table 5

Characteristics of the Working Environment to be Prepared for Teachers According to Principals
Themes
An environment suitable for the structure of
teachers should be created
Teachers should be able to enjoy school
Teachers should be able to believe and trust the
principal
Teachers must look after the interests of the
institution
Teachers should have a good syllabus
Teachers should not need materials
Teachers should not be affected by physical
conditions
The working environment should be planned
together with the teachers.

School Principal’s Code

SP1, SP5, SP6, SP7, SP9
SP2, SP7, SP8, SP9, SP10
SP3
SP3
SP4
SP4
SP4
SP7

According to the table, some of the opinions expressed by the secondary school principals are as follows:
SP2: “Teachers should be able to enjoy school and work in an environment where they are
comfortable in the classroom.”
SP4: "The teacher should not be bothered with the physical conditions of the school, he/she
should not have a deficiency in terms of materials, and the teacher's curriculum should be adjusted in a
way that does not bore him/her."
SP6: “The needs of teachers should be taken into account while preparing the physical
environments of the school.”
After the answers received, results such as creating an environment suitable for the structure of the
teacher, preparing the lesson programs well and ensuring that the teachers can enjoy the school,
teachers' trust in the school principal, not needing materials and not confronting other physical conditions
were reached.
Relationship of Secondary School Principals with the Environment
The answers given to the interview question asked to the secondary school principals as "How should a
school principal behave in his relations with the environment?" revealed the following findings given in
Table 6.
Table 6

Opinions of Secondary School Principals on How to Behave in Relations with the Environment
Themes
Include the environment in all activities
Close relations with the environment should be
established
School and environment should be directed towards
a common goal
The environment should be well analyzed
The school principal must be loved and respected in
the community
The principal should not forget that he represents
the school
Site visits should be made
Participation in activities in the surrounding area

School Principal’s Code
SP3, SP5, SP6, SP7, SP8
SP2, SP7, SP9, SP10
SP1, SP8
SP1
SP2
SP2
SP3
SP3
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should be made
It should be felt that the school is at the service of
the environment
The school principal should know the city
bureaucracy and parents well

SP3
SP4

Some of the examples presented in Table 6 are as follows:
SP3: “The middle school principal should involve the environment in all activities, make field visits,
participate in special days and events, and make everyone feel that the school is always at the service of
the environment.”
SP4: “The school principal should know all the city bureaucracy (District Governorate, Garrison,
Police, Public Health, Religious Affairs, etc.) and the shopkeepers in the immediate vicinity, and be able to
meet with the parents one-on-one and meet face to face.”
After these answers, 10 themes emerge. Secondary school principals should include the environment in all
kinds of activities in relations with the environment, analyze the environment well, direct the school and
the environment to a common goal, establish close relations with the environment, the school principal
should be loved and respected in the environment, the school principal does not forget that he represents
the school, field visits are made, participate in the activities in the environment, making the school feel
that it is at the service of the environment, and the school principal's familiarity with the city bureaucracy
have come to the fore.
Considerations for an Effective School Management
The findings shown in Table 7 below were obtained from the answers given to the question: “What should
a successful school principal pay attention to for an effective school management? Can you explain
briefly?”
Table 7

Opinions of Secondary School Principals for an Effective School Management
Themes
The principal must be fair
The school principal must have knowledge of the
legislation
Must have effective communication
Value the opinions of stakeholders
Teachers and students should know their behavior
well
The legislation should not be viewed as punishment
Do not shy away from responsibility and initiative
Must be a good leader, not a manager
Should be open to developments and outside
Working as an example for teachers

School Principal’s Code
SP1, SP3, SP8, SP9, SP10
SP1, SP2, SP9
SP3, SP6
SP3, SP7
SP1
SP2
SP2
SP2
SP3
SP4

In line with these answers, it is seen that secondary school principals mostly emphasize the importance of
having a good command of the legislation and being fair. The opinions of some secondary school
principals are as follows:
SP1: "The school principal should make the teachers feel that he is fair, that he has a good
command of the legislation, that he is a good leader, and should be able to express well to teachers and
students that he will not compromise on negative behaviors."
SP4: "The school principal should not act like the boss, she should set an example by working with
the teachers, make them feel that they are a part of this mechanism, and ultimately make them
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understand that the administrator is also a teacher."
In addition, the administrators also expressed themes such as knowing teacher and student behavior well,
not seeing the legislation as punishment, not avoiding responsibility, and taking initiative, being a good
leader, having effective communication, being open to developments and outside, valuing the opinions of
stakeholders, and setting an example for teachers.
Ways to be followed in the Solution of the Problems That Arise in the Institution
The findings obtained from the answers given by the secondary school principals to the interview question
"Which ways do you follow to solve the problems that arise in the institution where you work as a school
principal?" are presented in Table 8.
Table 8

Opinions of Secondary School Principals on the Ways to be followed in solving the Problems That Arise
Themes
Conversation (persuasion method)
Identifying the source of the problem
Collaboration with individuals and institutions
Preventing problems before they occur
Exhibiting a rigid attitude
Improvement of physical conditions
Using calming language

School Principal’s Code
SP1, SP2, SP4, SP5, SP8
SP1, SP9, SP10
SP3, SP6
SP4, SP7
SP2
SP4
SP4

After the answers, 7 themes emerged. Here are some views on solving the problems that arise:
SP5: “It is necessary to identify the problem on the spot, listen to every aspect of the problem and
evaluate every factor.”
SP8: “If the problem is related to human relations, I am in favor of solving the problem by
listening to both sides and using a calming language.”
In the solution of problems, secondary school principals mentioned methods such as conversation and
persuasion, identifying the source of the problem, displaying a strict attitude, cooperation with people and
institutions, improving physical conditions, preventing problems before they occur, and using a calming
language.
Opinions on Secondary School Principals' Self-Improvement
When secondary school principals were asked “What are your views on whether secondary school
principals develop themselves sufficiently or not? Can you explain?”, the findings shown in Table 9 below
were obtained from the answers given to the question.
Table 9

Secondary School Principals' Opinions on Whether They Improved Themselves
Themes
School principals cannot improve themselves
enough
The workload hinders the academic development of
the manager
The administrator cannot develop himself due to
the system
In-service training should be provided so that they
can improve themselves
School principals should be selected from the fields

School Principal’s Code
SP1, SP2, SP5, SP7, SP10
SP4, SP5, SP9
SP1, SP8
SP3, SP6
SP2
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of management
The ideas of school principals should be sought in
in-service training
If the school principal is on the field, he can
improve himself

SP3
SP4

In line with the answers above, it is concluded that school principals cannot improve themselves due to
workload and systemic problems. Some statements of secondary school principals on the subject are as
follows:
SP3: “In-service training activities for school principals to improve themselves should be carried
out at regular intervals and should be open to change and development. At the same time, cooperation
should be made with the managers at the point of these trainings.
SP9: “Due to the workload, time cannot be spared for personal development.”
In addition, it has been found that school principals should be selected from the fields of management, inservice training should be given to school principals and the opinions of school principals should be sought
for these trainings, and that the school principal can find the opportunity to improve himself if he is in the
field of problems.
Opinions on Whether Managerial Duties Are Carried Out by Competent Persons
Table 10 shows the findings obtained because of the answers given by the secondary school principals to
the interview question: "What are your views on whether the managerial duties are carried out by really
competent people?"
Table 10

Opinions on Whether Managerial Duties Are Carried Out by Competent Persons
Themes
Managerial duties are not carried out by competent
persons
Merit is not considered in the selection of the
manager
Anyone can be a manager nowadays
Management is carried out as a second task
System in the appointment of administrators,
effective people etc.
The manager is having difficulties because there
are many areas of responsibility
Not being treated fairly in the selection of managers

School Principal’s Code
SP1, SP3, SP5, SP6, SP7, SP9
SP5, SP7, SP8, SP10
SP4, SP8
SP1
SP1
SP2
SP4

As can be seen in Table 10, secondary school principals underlined the view that most of the managerial
duties are not carried out by competent people. The statements of some school principals on the subject
are given below:
SP1: “Unfortunately, management is mostly not carried out by competent people. The reason for
this is that the system, people, and political will, as well as the fact that management is seen as a second
duty.
SP4: “School principals can improve themselves very well when they are in the field, in a problem.
However, the workload prevents the school principal from developing himself in the academic field. It
causes the administrator to move away from the teaching profession.”
Opinions have emerged that merit is not considered in the selection of managers, that management is
seen as a second duty, and that everyone can be a manager today.
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Opinions and Suggestions for Appointment of Managers
The answers given to the question, "What are your suggestions for the appointment of a manager?" asked
to the secondary school principals, led to the following findings.
Table 11

Opinions and Suggestions of Secondary School Principals on Appointment of Managers
Themes
Appointment of the manager must be done by
written exam
Appointments should be made on merit basis
There should be no interview
The sections on management in the laws should be
updated
School principals should be able to choose their
own assistants
There must be a fair oral exam/interview
Manager selection should be made from
management fields
Teachers should not be administrators
All elements except the written exam should be
disabled

School Principal’s Code
SP1, SP3, SP4, SP5, SP9, SP10
SP3, SP9, SP10
SP3, SP4, SP5
SP1, SP7
SP6, SP8
SP1
SP2
SP2
SP4

In line with the answers received, 8 themes emerge. Secondary school principals stated that there should
be no interviews at the point of manager appointment and that appointments should be made with a
written exam. Some other explanations are as follows:
SP2: “Administrative appointments should not be made among teachers; they should be made
from areas related to administration.”
SP4: “I am in favor of the absence of interviews in managerial appointments and the fact that
candidates should undergo a serious written exam to make a fair election. Apart from this, any criteria,
documents, peers, acquaintances, affinity, etc. elements must be disabled. In this way, there will be an
equal chance of making an equal choice among the candidates.
School principals also stated that changes should be made in laws and regulations regarding
management, and that the school principal should choose the people who will work in the assistant
principal staff.
Discussion, Conclusion and Recommendations
The research is about the leadership competencies of secondary school principals. The essence of the
study is the concept of leadership. The idea of what leadership is and what characteristics a successful
leader should have constitute the main starting point of the study.
In this study, the opinions of secondary school principals were sought to determine the leadership
competencies of secondary school principals. In this direction, firstly, the concept of school management
was explained, and the expected characteristics and behaviors of the school administrator were tried to be
determined. Afterwards, leadership and leadership characteristics were started to be examined, and
desired leadership characteristics were tried to be revealed.
Leaders must first have a vision and mission. In addition, he should have adopted the principle of guiding
the group he is the leader of and really changing something. In today's changing conditions, this is of
great importance. According to Dalgın (2008), a visionary leader helps employees internalize the vision of
the organization by explaining that reaching their personal goals is parallel to the realization of the
organization's vision. In this way, the employee who has accepted the vision does his job more
comfortably and merrily. It also takes more effort than before. According to Akkaş Baysal (2013), visionary
leaders are leaders who can analyze and synthesize the events that may occur in the future with different
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perspectives, and who can successfully convey the vision to all departments of the organization. As a
result of the findings we obtained, secondary school principals emphasized the importance of managers'
valuing the opinions of teachers and emphasized that a working climate should be created in accordance
with their structure. In this way, they stated that preparing an environment that will enable all employees
to do their jobs happily will bring success.
Boone and Kurtz (2013: 233) emphasize that although they do not have the same qualities of great
leaders, which we can define as successful managers, three aspects of empathy, self-awareness and
objectivity are frequently mentioned, but they also have other characteristics such as courage,
compassion, commitment to goals, innovation, and flexibility. To look at the issue from a different angle; it
can be easily stated that being a successful leader cannot be thought of independently of the
environment. The environment he is in, the world he was born and raised in can shape the behavior of the
leader. In addition, it is an undeniable fact that there are other elements that cannot be ignored such as
being ambitious, determined, and hardworking for an effective leadership.
It is important for middle school principals to be fair, sincere, sharing, developing and supportive in their
relations with teachers to provide a peaceful educational environment. The administrator should not
criticize the teacher for the slightest mistake. When he can act like this, he will be able to create a team
spirit in the school and contribute to the teachers to enter a more enthusiastic working process. In
addition, the school principal should determine the knowledge, skills and competence areas needed by the
personnel in the school with the information obtained through formal and informal ways, create
opportunities to provide these, and play an active role in the planning, implementation, maintenance, and
evaluation stages of the necessary educational activities (Hord, 1992). Özdemir and Sezgin (2004) stated
that the school principal should draw a talented and equipped teaching leader who realizes the mistakes
of the teachers but evaluates them as development opportunities, emphasizes the importance of lifelong
learning by giving priority to professional development activities, and acts as a model. A school principal
who behaves in this way not only supports teachers' success levels and developmental status, but also
positively affects teacher and student success, in short, contributes to school success. Secondary school
principals also expressed their opinions in this context; stated that administrators should assume a
supportive role in the personal development of school employees. They emphasized the importance of not
helping teachers reach their goals by guiding them.
It is very important for principals working in secondary schools to take initiative when necessary.
However, in today's education system, principals do not find this freedom too much since they act more in
accordance with the directives in schools. In this context, if more freedom and flexibility can be provided,
school principals can include practices that can have positive effects on students and teachers. In this
way, the wishes of the teacher and the student can be better understood and studies that increase their
success levels can be planned. In this context, Erdoğan (2000) defined leadership as taking one step
further than applying the techniques to a new process that the leader would define and emphasized the
importance of the manager's need to go beyond the legislation to affect the feelings, thoughts, behaviors,
and value judgments of the personnel and to create changes.
It is very important that school principals have good relations with the environment. It is an undeniable
fact that environmental factors and public relations have an impact on the success of a school. Simon,
Simthburg, and Thompson (1973) defined a leader as "a person who can unite people in pursuit of a
goal". In this respect, a school principal should play an active role in teacher-student-parent relations,
while at the same time he should assume a successful and participatory role in his relations with the
environment, ensure that the environment is aware of the goals of the institution, and should be able to
combine all elements in line with the objectives. Environmental relations, which are placed on an effective
and regular basis, will also contribute to education and training services, and increase success. Gurbuz et
al. (2013), in the century we are in, school administrators have the quality of education and training,
continue their professional development, constantly renew themselves and update themselves according
to the requirements of the age, in this context, follow the technology closely, make efforts for the
development of the school they manage, and work with their employees and the environment. It is stated
that they should be a leader who establishes good relations. The fact that the importance of
environmental factors is so high in education can be attributed to the fact that the interaction of the
school with all other elements has increased today.
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According to secondary school principals, in-service training activities are of great importance in the
development of leadership competencies of administrators. These activities should be planned effectively,
managers should be included in the planning stage and their opinions should be sought. As a result, a
successful implementation process should be established and school principals who cannot find much
chance to develop themselves due to the high workload should be able to take advantage of this
distinguished opportunity. In addition, such training activities will increase the interaction of managers
with each other, and will ensure the sharing of knowledge, skills, and experiences.
School principals are united around the view that there should be a written exam at the point of selecting
the administrators for the task. In this context, a system enriched with leadership competencies should be
planned in the written exam to be held to appoint a manager. Within the scope of this system, studies
should be carried out to provide an administrator with all the competencies that will be needed in and
around the school. The school principal candidate should prepare himself according to the required
leadership competencies before the written exam he will take and should be able to develop himself in this
direction. Cemaloğlu (2005) states that the fact that school administrators are subject to proficiency
exams related to areas that they cannot use in the implementation process causes the program to deviate
from its purpose. Kurt (2009) in his research stated that opening undergraduate or graduate programs to
become a manager and teaching courses such as communication, leadership and economics can
contribute to the fact that more competent managers are at work. In short, it is of great importance that
the administrators elected to schools today have developed themselves in every sense and are
competently equipped with the desired administrator features. The selection of these managers can only
be made through objective examinations.
School administrators should not be confronted with unnecessary orders and duties while continuing
education and training activities in schools. This not only causes them to waste time, but also prevents
them from using the necessary leadership qualities by creating an extra workload. In addition, it is
necessary to prevent secondary school principals from spending their energies on correspondence by
assigning a civil servant to each secondary school. Of course, this is a situation that is more possible in
private education institutions under today's conditions. The financial impossibilities in public secondary
schools naturally bring along the lack of employees and excess workload. Çelik (2012) stated in his
research that private primary school administrators exhibit their managerial and leadership characteristics
more effectively than official primary school administrators due to the school's physical location, economic
conditions, and authorities. On the other hand, the ability of official primary school administrators to
communicate with their employees has come to the fore. In addition, it was concluded that the education
administrators and teachers in primary schools do not care about in-service training. It can be said that
the ability of school principals to create a successful management mechanism at school is an achievement
that can be achieved by having enough time for them. Managers should not be faced with time-consuming
work.
The findings obtained from this research, which was conducted to investigate the perceptions of the
school principals working in secondary schools, about their leadership competencies were interpreted and
the result was reached. These results, which emerged in line with the findings obtained since the first
stages of the research, can be summarized as follows:






Secondary school principals are those who guide the leader and change things, know the legal
dimensions, make the vision and mission of the institution open to development and develop, are
respected and taken as an example, can take decisions and implement these decisions correctly,
and can reach a group's goals by shedding light on the future.
Secondary school principals are required to be fair, equal, democratic, objective and hardworking,
to be consistent in their decisions, to be able to follow their work and duties, to be good in human
relations and to empathize, to have rules, technology and They draw attention to features such as
being able to plan the goals of the institution by fully dominating the field of teaching, keeping
their communication skills at a high level and having the ability to make decisions under stress. Of
these, the principal's being fair and impartial was the most emphasized feature.
According to secondary school principals, a good administrator should be able to use leadership
characteristics rather than a supervisor-officer relationship in their relations with teachers and
should not give too much space to the language of legislation in their communication with
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teachers. By establishing empathy, teachers should improve their working environment and
conditions better than their own working environment. He should be able to behave consistently
by explaining the group and school goals to the teachers well, and he should also meet with the
teachers face to face without any means of communication. He should be level and polite, express
the rules clearly. School principals frequently mentioned the importance of empathizing in
communication with teachers.
Secondary school principals put forward the idea of creating an environment suitable for teachers'
structure in terms of the working environment that should be prepared for teachers. In addition,
they pointed out inferences such as the teacher's good curriculum, the fact that the teacher is not
affected by the physical conditions at school and does not need materials, can trust the
administrators, and enjoy the school.
According to the results obtained from the relations of secondary school principals with the
environment, a school principal should assume a participatory role in the school environment, and
the surrounding environment should be taken into consideration for school activities. The
administrator should be able to participate in all activities held in the environment and represent
the school.
Another result obtained from the research is the fact that a secondary school principal should be
fair and competent in the legislation for an effective school administration. In addition, according
to secondary school principals, the administrator should be able to control the behavior of
teachers and students and should not avoid taking initiative when necessary.
According to the secondary school principals participating in the research, the school principal
should use the method of persuading by speaking in solving the problems. Also, instead of solving
a problem after it happens, it is necessary to prevent it before it happens.
Secondary school principals state that managerial duties are not carried out by truly competent
people. They argue that the selection of managers is not fair, and they argue that management is
seen as a second duty and that today a situation where everyone can be a manager has emerged.
According to another result of the research, secondary school principals express the idea that a
written exam should be made in the appointment of administrators. They are of the opinion that
there is no interview and that appointments should be made based on merit. In addition,
according to secondary school principals, administrators should not be chosen from among
teachers, but from areas related to administration.

The findings that emerged because of the research on "Secondary School Principals' Views on Leadership
Competencies" and the results obtained in the light of these findings led to the development of the
following suggestions:









The criteria applicable to the selection, evaluation and appointment of secondary school principals
can be re-planned to improve the leadership characteristics of the manager candidates. In this
context, manager training and development programs -different from all of them- can be
organized to train school principals in the desired dimensions.
Seminars and courses can be organized to develop secondary school principals, considering the
characteristics they should have. In this way, the ties, and interactions of the principals with each
other are also strengthened and increased.
An officer can be assigned to each secondary school to do the necessary correspondence. It is a
known fact that school principals also deal with correspondence when appropriate, although this
task is performed by assistant principals in schools. As a result of the appointment of civil servants
to schools, school principals can devote more of their energy to improving the school.
It can be ensured that practice studies are frequently applied in the school principals training
programs planned and realized for school administrators and that studies are carried out at the
point of learning by doing. In this direction, it can be ensured that principals practice by creating
appropriate experiences for the situations they may encounter in schools.
School principals can show fair, open, equal, supportive, sharing, and sincere behaviors in their
relations with teachers. In this way, school principals can make teachers feel that they are a team
with them and can create a positive working atmosphere by allowing teachers to see the school as
a family.
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For middle school principals to devote sufficient time to effective leadership –desired and expected
managerial qualities-, too many unnecessary tasks should not be assigned to them.
For teachers, a study can be conducted to determine what qualifications they want to work with a
school principal in their school.
Research can be planned on how school principals working in secondary schools can benefit from
teachers, students, and parents in solving the problems that arise while using their leadership
qualities in the field.
From a critical point of view, secondary school principals can be asked to express their opinions
within the framework of the characteristics they should have.
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Female School Administrators’ Opinions on the Problems They Face1
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Abstract
The number of female teachers in the Ministry of National Education is higher than the number of male
teachers. When looking at the number of men and women in school administration, the situation is exactly
the opposite. The aim of this research is to determine the problems faced by female school administrators
working in the Ministry of National Education and to determine the views of female school administrators
regarding these problems. This research was carried out using the phenomenology research design, one
of the qualitative research designs. The participants of this research consist of 10 female school
administrators selected according to the criterion sampling technique, one of the purposeful sampling
methods. A semi-structured interview form was used to collect data. The researchers interviewed with the
participants by phone due to pandemic conditions in 2020-2021 academic year. The obtained data was
analyzed with descriptive analysis techniques. When the data obtained was examined, it was found that
female school administrators saw school management as a coordinating process and gave importance to
cooperation. According to the findings of this research, female school administrators cannot spare enough
time for themselves and their families. In addition, it was determined that female school administrators
had problems with teachers, parents, and students. Finally, based on the findings obtained, some
suggestions were made by the researchers, such as training female school administrators on effective use
of time, informing school personnel about gender discrimination, and arranging the working hours of
female school administrators.
Keywords: school administration, female school administrator, problem, opinion
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Introduction
According to the “Working Life of Women Teachers: Findings and Suggestions” report, which was
prepared to determine the situation of female teachers at school and to increase their opportunities, 71
percent of female teachers do not want to be administrators. According to the report, female
administrators have difficulties in terms of student indiscipline, extracurricular workload, and parental
pressure (Gazetevatan, 2021).
The female population constitutes about half of the world's population. Therefore, men and women have
equal importance in economic and social life. However, the responsibilities of women and men in
economic and social life are not equal. Historically, women's roles in business life have been less than that
of men. This situation continues today. This exclusion, which manifests itself in almost every business line
in the world, also manifests itself in our country (Çakır, 2008). This distinction between men and women
causes problems in some issues such as women's entry into business life and promotion in their work
(Çekten, 2004). The traditional, economic, and socio-cultural structure of our country has a great impact
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on the problems that women experience in business life and their unwillingness to be managers (Besler &
Oruç, 2010).
The Ministry of National Education (MoNE) announced the number of teachers working in formal
education in 2019-2020 as 1,077,307. Female teachers constitute 53 percent of them (MoNE, 2020).
When the MoNE 2021 Educational Institutions Administrator Selection Exam guide is examined, it is seen
that there is no gender discrimination between the conditions of administration. However, when the data
of the school administration has been examined, there is a very different situation in the ratio of women
to men. Former Minister of National Education Ziya Selçuk stated that only 5.3 percent of school principals
working in the Ministry of National Education are women (Milliyet, 2021).
Although women constitute the majority in the field of education, it is obvious that they are quite behind
in the administration stage. This is the case almost everywhere in the world. For example, even though
the number of female teachers is higher than the number of male teachers in the United States and
European countries, it is seen that the number of female teachers who undertake the task of school
administrators is low (Boydak & Akpınar, 2002).
Among the reasons for the low rate of women in school administration in our country are the problems
faced by women as well as cultural reasons (Aktaş, 2007). Bakır, Köybaşı, Özyazıcı, and Uğurlu (2017)
found the problems faced by female administrators in their research. According to this, they listed the
management as being tiring, having many responsibilities, intense administrative work, long working
hours, not having enough time for the family, not having enough time to spare for housework, not being
able to spare enough time for oneself, decreasing vacation time, and seeing teaching as more suitable for
women than administration.
In today's societies, women are expected to fulfill their duties towards their spouses and children. This
situation makes the problems faced by women administrators more intractable. According to the research
conducted by İnandı, Özkan, Peker, and Atik (2009), female teachers think that they face more family
obstacles in terms of making a career than male teachers. In addition, the fact that women cannot fulfill
their duties towards their children and home due to the long working hours of the administrators and the
high workload makes it difficult for women to perform their duties as administrators (Usluer, 2000).
Literature Review
Under this title, school administration, school administrators and female administrators in education are
discussed respectively.
School Administration and Administrator
A school is a private and official institution under the supervision of the state, which develops the
individual's abilities in line with the needs and expectations of the society. The school has an important
place because of these duties. All private and public educational institutions, from kindergartens to
universities, can be included in the concept of school (Urlu, 2002). School administration uses all kinds of
resources in educational organizations in the most accurate way by considering the benefit of the society.
The application of administration to education is called education administration and its application to
school is called school administration (Bursalıoğlu, 2010).
It is the duty of the school administrator to plan the educational activities in line with the aims of the school,
to provide meaningful feedback to the teachers in the school with their observations during the teaching
process, and to manage the educational activities they have planned (Özdemir and Sezgin 2002). The
school administrator is the person responsible for providing the necessary human and material resources
for the school to achieve its goals, using them effectively, and implementing the determined policies and
decisions (Aydın, 2010; cited in Dağ, 2020).
The responsibilities of school administrators have increased with the changing conditions of the day; it
continues to increase day by day (Bozanoğlu, Çetin, and Konan, 2017). Therefore, in every possible
condition, the school administrator should be able to respond to the needs of the school and use his/her
administrative skills. At this point, the school administrator is very important for the school to reach its
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mission.
Female Administrators in Education
In the teaching profession, women are more common than men. Based on this majority, it is expected
that women will be outnumbered among school administrators. However, male teachers take more roles
in school administration than female teachers (Tan, 1996). In fact, the time when women start working as
teachers in the Turkish education system and when they start working as administrators in education is
equivalent to each other. Firstly, Fatimatüzzehra Hanım was appointed as the administrator of
Darülmuallamat in 1881. However, since 1895, it has been determined that there will also be a male
principal at the school and a female principal will take charge under him (Akyüz, 2000). This practice
continued from the proclamation of the Republic until the 1932-1933 academic year. Later, in the 19321933 academic year, Teze Taşkıran started to work as a female principal in the Girls Teacher's School
(Bakioğlu, Hacıfazlıoğlu, & Özcan, 2002). For the first time in the Turkish education system, a woman took
charge as the District Director of National Education in 1968. For the first time, a woman took charge as
the Provincial Director of National Education in 1990. In 2009, a woman was appointed as the Minister of
National Education for the first time (Aksu, 2019).
According to the statistics for the year 2019-2020, the Ministry of National Education announced the
number of teachers working as 1077307. Accordingly, 53 percent of them and approximately 5 percent of
school administrators are women (MoNE, 2020). There is no advantage or disadvantage between men and
women in the conditions of being appointed as school administrators. Female and male teachers have the
right to participate equally in the school administration. Despite this, the fact that the number of female
administrators in the education system is so low. It can be accepted as an indication that women have
some problems in the administration processes. The relevant study is important in terms of drawing
attention to this situation.
Purpose of The Research
In this study, it is aimed to determine the problems faced by female school administrators working in the
Ministry of National Education. Within the scope of this aim, the researchers addressed the following
research questions:
1. What does school administration mean for female school administrators?
2. What are the problems faced by female school administrators in family life?
3. What are the problems faced by female school administrators at school?
Method
Under this heading, research method, research design, study group, researchers’ roles, and data collection
and analysis were mentioned.
Research Method
This research was carried out within the framework of qualitative research approach. Qualitative research
is the process of expressing social life and human problems by examining it with its own methods
(Creswell, 1998). Qualitative research is an approach that prioritizes researching and making sense of
social phenomena in the environment they belong to, by aiming to build theory (Yıldırım & Şimşek, 2018).
Research Design
This research was carried out using the phenomenology design, one of the qualitative research designs.
The phenomenological design focuses on phenomena that are known to exist but for which sufficient
information is not available (Şimşek & Yıldırım, 2018). With the phenomenological design, it is possible to
make an analysis that reveals the subjective views of the people about the phenomena (Özdemir, 2010).
Participants
The study group of this research was determined according to the criterion sampling technique. The
critical point in the criterion sample is that the sample with the specified criterion can provide a rich source
of information to the researcher about the phenomenon under investigation (Marshall, 1996; cited in
Baltacı, 2018). Persons meeting the criteria determined in the criterion sampling technique are included in
the sample (Maykut & Morehouse, 1994, cited in Kök, Yıldırım & Sökmen, 2019). In this study, it was
determined that the school administrators who would form the study group were female.
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In this research, the study group consists of 10 female school administrators working in the Ministry of
National Education. Participants have been coded as Y1, Y2, Y3, …., and Y 10. Demographic information
of the participants is given in Table 1.
Table 1
Demographic Information of the Participants
Code
Y1
Y2
Y3
Y4
Y5
Y6
Y7
Y8
Y9
Y10

Gender
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female

Age
41-50
31-40
31-40
41-50
31-40
31-40
41-50
31-40
31-40
41-50

Professional Seniority
16-20 year
6-10 year
6-10 year
6-10 year
6-10 year
6-10 year
11-15 year
11-15 year
6-10 year
16-20 year

Administration Period
6-10 year
0-5 year
0-5 year
0-5 year
0-5 year
0-5 year
6-10 year
0-5 year
0-5 year
6-10 year

Marital Status
Married
Single
Single
Married
Married
Single
Married
Married
Married
Married

Table 1 shows the demographic information of the female administrators participating in the research.
When the table is examined, it is seen that four of the participants are between the ages of 41-50 and six
of them are between the ages of 31-40. When the time spent in the profession is examined, it is seen that
two of them have been in the profession for 16-20 years, two of them 11-15 years and six of them 6-10
years. In addition, three of the participants are single and seven of them are married, and the time spent
in administration varies between 0-10 years.
Data Collection and Analysis
The researchers used semi-structured interview technique to collect data. Thanks to the semi-structured
interview technique, the researcher can get detailed information about the case he/she has studied from
the individual he/she is interviewing. If the researcher detects different topics during the interview, they
can ask their questions in a way that they can get more information (Şimşek & Yıldırım, 2018).
Before preparing the interview form as a data collection tool, first of all, a literature review was conducted
on the subject. Then, experienced people were interviewed. Afterwards, a semi-structured interview form
with eight questions was prepared. As a preliminary application, two people who were similar to the study
group were interviewed, and the intelligibility of the questions was tested, and necessary changes were
made. The interviews were conducted on a voluntary basis by the participants. The place and time of the
interview is planned in line with the wishes of the participant. Interviews were recorded with a voice
recorder after asking permission from the participants.
In the analysis of the data, the descriptive analysis technique was used. The data obtained with the semistructured interview form with the descriptive analysis technique gives the opportunity to present to the
reader regularly according to the predetermined codes (Yıldırım & Şimşek, 2018). Descriptive analysis
consists of 4 steps. The stages of data analysis are:
1. Based on the research questions, a conceptual framework was created for the analysis of the data.
Afterwards, it was determined under which themes the data would be presented to the reader according
to the determined framework.
2. The data obtained according to the determined conceptual framework was arranged. Data outside the
determined themes was excluded from the study.
3. Data was defined, and direct quotations were used where necessary.
4. Findings were interpreted and made sense by the cause-and-effect relationship (Şimşek & Yıldırım,
2018).
Researhers’ Roles
Before becoming an academician, the 1st researcher worked as a school administrator and teacher in schools
affiliated to the Ministry of National Education. During this period, the researcher, who was surrounded by
very few female school administrators, decided to conduct this research to draw attention to the difficulty
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of female school administrators.
The second researcher has been working as a Psychological Counselor/Guidance Teacher at the Ministry
of National Education for seven years. During his time at the Ministry of National Education, he worked
with different school administrators at different levels. He has noticed that women are very few among
school administrators. That is why, he decided to do this study.
Findings
The findings were respectively analyzed within the scope of research questions. The first research
question is “What does school management mean for female school administrators?”. When the data
obtained was analyzed, it was seen that female school administrators participating in the research
expressed school management as 1. Coordinating, 2. Managing, 3. Leadership, 4. Collaboration, 5.
Mediator, and 6. Supervision. The statements of female school administrators about school administration
are given in Table 2.
Table 2
Statements of Female School Administrators about School Administration
1

Code
Coordinating

f
5

%
27

2

Managing

4

22

3

Leadership

3

17

4

Collaboration

3

17

5

Mediator

2

11

6

Supervision

1

6

Total

18

100

Sample Sentence
“It is necessary to communicate and coordinate with the interlocutors
both inside and outside the school. It is to work in a joint plan with
other institutions and organizations and to fulfill the wishes of the
teachers.” (P2)
“I think school administration is managing teachers. Not even their
teachers. At the same time, school administration is to manage both
parents and superiors. It is seeing the possible part of every job and acting
accordingly.” (P5)
School management for me means leading every person in the school. In
this context, school administration is to have the necessary equipment to
produce solutions to problems, to provide team spirit, to raise moral and
successful individuals, and to make the school more qualified” (P4).
“It is to maintain order in the functioning of the school. Clearly, school
administration is to activate the system for the benefit of the students with
a team spirit by providing cooperation in the fulfillment of more work in
less time.” (P10)
“We become a bridge between teachers. This is also true for parents and
students. There may be problems from time to time. In this case, the
school administrator is to find the middle ground and to compromise
between the two parties.” (P1)
“It is our responsibility to control the functioning of the school, to share the
work, to make the final checks of the work done. I can describe the school
administration as supervising the works.” (P3)

When Table 2 is examined, it is seen that the participants' perceptions of school management are 27%
coordinating, 22% managing, 17% leadership, 17% cooperation, 11% mediator, and 6% supervision.
The second research question is “What are the problems that female school administrators face in family
life?”. When the data obtained was analyzed, the problems faced by female school administrators in family
life were determined as 1. Not being able to spare time for the family, 2. Irregularity, and 3. Not having
enough time for oneself. The problems faced by female school administrators in family life are given in
Table 3.
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Table 3
Problems faced by Female School Administrators in Family Life
Code
Not being able
to spare time
for the family
Irregularity

f
5

%
56

2

22

Not
having
enough time
for oneself
Total

2

22

9

100

Sample Sentence
“School responsibilities are in our lives 24/7. Our phones and message
groups work no matter what time it is at night. This is stealing the time
we will give to the family.” (P10)
“We women in society play many roles. Even the change of time to go home
forces many plans to change. The prolongation of work may require
changing daily routines and rescheduling many things, especially if you are
both a mother and a administrator.” (P5)
“The effort to spare time for the family in the rest of the work and meetings
wears people out. The day is ending, and you see that there is nothing you
have done for yourself.” (P1)

When Table 3 is examined, it is seen that 41% of the participants face the problems of not being able to
spare time for their family, 17% of irregularity and 17% of not being able to spare time for themselves.
The third research question is “What are the problems that female school administrators face at school?”.
When the data obtained is examined, the researchers found that they face the problems because of some
reasons. These are 1. Teacher-related problems, 2. Officer, servant-related problems, 3. Female
supervisor not wanted, 4. Student-related problems, 5. Heavy workload, and 6. Parent-related problems.
The problems faced by female school administrators at school are given in Table 4.
Table 4
Problems Faced by Female School Administrators at School
Code
f
%
Sample Sentence
1 Teacher5
33
“They perceive the things that are communicated to be done as if they
related
are being done for me. Sometimes they make me think that the status
problems
difference is not maintained because I approach it more moderately.”
(P8)
2 Officer,
3
20
“I think, as a woman, I have problems with the maids due to being more
servantmeticulous about cleaning. The search for more organization and order
related
makes them tired. As such, they do not carry out or delay orders.” (P9)
problems
3 Female
3
20
“When I just started my job, I encountered a sexist attitude. It may be
supervisor not
necessary to struggle with the perception that administration is a man's
wanted
job. I can see the perception that a man is always wanted to be the
addressee in official affairs, whether a woman becomes a administrator.”
(P1)
4 Student2
13
“I think that I am more ineffective as a female administrator on students
related
who have disciplinary problems. Especially adolescent students sometimes
problems
ignore the warning because I am a female administrator.” (P2)
5 Heavy
1
7
“The workload at school combined with other responsibilities becomes too
workload
much. Paperwork, meetings, message groups are exhausting.” (P10)
6 Parent-related 1
7
“Obviously, the parents are mostly women. That's why it's good. Both for
problems
them and for us. Female parents are more demanding towards female
administrators. But sometimes the male parents come to ask if a woman
can be a principal.” (P6)
Total
15 100
When Table 4 is examined, the problems experienced by female school administrators at school; 33% are
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teachers-related, 20% are officer, servants- related, 20% are not wanting a female supervisor, 13% are
students- related, 7% are heavy workload, and 7% are parents- related.
Discussion, Conclusion and Recommendations
The researchers have found that female school administrators express school administration as
coordinating, managing, leadership, collaboration, mediator, and supervision. When the relevant literature
is examined, it is seen that school management is expressed in similar ways. For example, Erdoğan (2004)
defines an administrator as a person who can effectively manage people who come together to achieve a
certain goal in cooperation. Özdemir and Sezgin (2002) stated that it is among the duties of the school
administrator to plan and coordinate educational activities.
The researchers have also determined that the problems faced by female school administrators in family
life are not being able to spare time for the family, irregularity, and not being able to spare enough time
for oneself. When the relevant literature is examined, there are some similar results in different studies.
For example, Özel (2019) found that female administrators could not spare enough time for their families
due to their long working hours. Aktaş (2007) found that female school administrators could not spare
time for themselves and their families, and at the same time neglected their social life. Therefore, female
teachers do not want to be administrators because they think that when they become administrators, they
will devote less time to themselves and their families (Ayan, 2000).
The researchers found that female administrators face some problems at schools. The reasons of these
problems are teacher-related, officer, servant-related, female supervisor not wanted, student-related,
heavy workload, and parent-related. When the relevant literature is searched, studies that reach similar
results are encountered. For example, Aktaş (2007) determined that female administrators experience
problems due to the workload at school. In the same study, it was determined that female administrators
also had problems with teachers, parents, and students. According to Özel's (2019) research, female
administrators are uncomfortable with parent-student attitudes, and they think that this situation
increases their workload. According to the results of Usluer's (2000) research, it was revealed that male
teachers and administrators think that women are not suitable for administration. Aksu (2019) found that
female school administrators have some problems because of the heavy workload, the male teachers'
reluctance to take orders from the female school administrator, and the fact that administration was seen
as a job that men could do.
In the context of the discussion above, the researchers came to the conclusion that female school
administrators care about working in a coordinated way at school and they aim to lead the staff in the
school. The researchers also concluded that for female school administrators, the “controlling” side of
management remains in the background. They cannot spare enough time for themselves and their
families due to their responsibilities at school. Therefore, the researchers determined that due to the
heavy workload at school, female administrators have time problems. In addition to the above, the
researchers understood that female school administrators have problems in school administration due to
the patriarchal characteristics of our society. Hence, male teachers do not want to take orders from the
female administrator.
Based on the findings, the researchers offered that training on effective use of time can be given to
female school administrators who think that they cannot spare enough time for themselves and their
families. Also, the number of administrators can be increased to reduce the workload in schools. The
researchers additionally suggested that additional fees may be paid for out-of-hours work. Furthermore,
seminars can be organized, and informative activities can be carried out on the falsehood of gender
discrimination. As a final suggestion, flexibility in working hours can be provided to women with children
within the framework of positive discrimination.
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CORONAVIRUS (COVID-19) FEAR OF PARENTS AND EDUCATION AT HOME DURING THE
PANDEMIA IN MUGLA
Saadet Kuru Cetin1
Goksel Ergul2

Abstract
The coronavirus epidemic has had a significant impact on education systems around the world. In this
context, distance education has been seen as the most appropriate method to continue the education of
students without interruption. Therefore, parents have important duties. In this research, the fear
experienced by parents during the pandemic period and the obstacles they experience in distance
education were examined. Scanning model was adopted in the study. The data of the research was
collected in the Mentese district of Mugla in the fall semester of the 2020-2021 academic year. 154
parents, including 24 men, 130 women, 41 primary school graduates, 51 high school graduates, 48
undergraduate and 12 postgraduate parents, participated in the research. The data of the study were
collected with the COVID-19 Fear Scale developed by Ahorsu et al. (2020). According to the findings of
the research, the item that the participants agreed with the most was “I am most afraid of coronavirus19” (3.98), and the item they agreed with the least was “I cannot sleep because I am worried about
catching the coronavirus-19” (2,17). Most of the participating parents stated that when the distance
education process started, they looked at internet-based education sites and bought extracurricular
activity books for their children, but they did not give their children private lessons.
Keywords: Pandemic, COVID-19, parents, education.

Article Type

Research article

Recommended
Citation:

Çetin, S. K., & Ergul, G. (2021). Coronavirus (covid-19) fear of parents and
education at home during the pandemia in mugla, International Journal on New

Trends in Education and Their Implications (IJONTE), 12 (2), ss. 69-75.

Introduction
The coronavirus (Covid-19) epidemic has been on the agenda of the world for a long time. The virus,
which first appeared in the Wuhan region of China towards the end of December 2019 (Huang et al.,
2020: 497), is a deadly disease that causes serious acute respiratory tract infections (Zhou et al., 2020:
270). COVID-19, which was detected in China at the end of 2019 was declared as a pandemic by the
World Health Organization (WHO) on 11th March, 2020. It is known that coronavirus disease 2019
(COVID-19), a new type of coronavirus disease that started to spread from China to the whole world at
the end of 2019, causes fear and anxiety among all people because of its emergence and consequences.
Uncertainty regarding the definitive treatment of the coronavirus (Covid-19) epidemic, which has affected
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the whole world, still continues. And this leads the countries to take various precautions. Since the first
coronavirus case was confirmed in Turkey on March 11, 2020, various measures have been taken to stop
the spread of the coronavirus, as in other countries where the epidemic was seen. In this direction,
restrictions have been taken in places such as shopping malls and cinemas where people live together,
and restrictions on applications to hospitals. With the call to stay at home, the government recommended
social isolation to the whole country and forbidden to go out without wearing mask (T.R. Ministry of
Internal Affairs, 2020). On the other hand, as of March 13, 2020, education in schools was suspended in
our country, and 18 million primary and secondary school students who had previously received face-toface education started to receive education from their homes. At the same time, according to the statistics
of YOK (Higher Education Information Management System)(2020) approximately 8 million students
registered in associate, undergraduate and graduate programs have also stopped their education and
started to receive online education.
Moreover, the Covid-19 global epidemic causes more than millions of people to die. In addition to this, it is
seen that it has negative effects in various fields such as politics, tourism, transportation and education,
especially health and economy. It is claimed that situations such as social distance, isolation, death of a
close friend, being infected, and the uncertainty of the future of the epidemic cause negative
psychological effects on individuals (Bhuiyan, Sakib, Pakpour, Griffiths, & Mamun, 2020; Brooks et al.,
2020).
In addition to the fear that people or their relatives will die, the fear of not being able to reach health
institutions, the fear of food shortages, the fear of being infected at any time (Bicer et al., 2020) or the
fear of infecting someone else, the fear of being unemployed, etc. will increaes. Such thoughts threaten
people's physical health and lives, increase their stress levels, and trigger a wide variety of psychological
problems such as anxiety and depression (Harper et al., 2020; Pakpour & Griffiths, 2020).
Social and economic reflections with epidemic-related issues such as social distance, isolation, and
quarantine; It can trigger psychological mediators such as sadness, anxiety, fear, anger, anger,
frustration, guilt, helplessness, loneliness and tension in individuals. These are the common features of
typical mental health problems that most people will experience during and after the crisis (Ahorsu et al.,
2020; Banerjee, 2020; Mamun & Griffiths, 2020; Xiang et al., 2020). The unavoidable increases in the
number of positive cases and the death of people, lead to fear, which is a psychological aspect of the
Covid-19 epidemic (Pakpour & Griffiths, 2020).
The feeling of fear, which has an important role in people's "fight or flight" decision at the time of danger,
can cause people to feel anxious and stressed when it rises above a certain level, and it can negatively
affect their mental health. Studies have found that fear of COVID-19 is predominantly associated with
anxiety, depression, and stress (Bakioglu et al., 2020; Harper et al., 2020).
Furedi (2001: 8) defines fear as a mechanism that enables the human mind to concentrate on the fear
object when faced with unexpected and unpredictable situations. It is a human reflex to feel fear, anxiety
and worry in the positive or negative, sudden and unexpected changes in his life. In another definition, it
is the feeling of fear, the tension that occurs during a perceived danger and threat, rapid heartbeat,
tension in the muscles, etc. It is an intense emotional arousal experienced with symptoms (Duzenli, 2019,
p.947). Social distance and isolation have been talking a lot among the people. For this reason, a new
fear, which is defined by different terms such as “coronaphobia” or “fear of COVID-19”, has begun to
spread in the society.
Method
In order to determine the online education barriers of the parents, the survey design, one of the
quantitative research methods, was used. One of the quantitative research methods, the survey design
aims to describe the characteristics of large masses with questions such as "at what level" (Buyukozturk,
Kılıc, Akgun, Karadeniz, & Demirel, 2016)
Because of the continuing the spread of the epidemic and strict isolation measures, postponing the
opening of schools and universities in the country, it is expected that it will affect the mental health of the
parents. For this reason, the aim of the study is to examine the levels of tolerance for fear and uncertainty
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according to some variables. For this purpose, the question “What is the level of parents' intolerance of
COVID-19 fear and uncertainty?” was searched.
Participants
Parents, from Mugla's Mentese district, are the study group. An online questionnaire was used to collect
data from 154 parents in Mentese district of Mugla, using a primitive random sampling approach as a
sample. Parents who took part in the survey are listed in Table 1. At this part, the demographic
characteristics of the parents and students are expressed.
Table. 1

Demographic Background of participants
Demographic Background
Gender

Level of Parent’s Education

The Student’s school

Number of
Participants

Percentage

Female

130

%84.4

Male

24

%15.5

Primary School

41

%26.6

High School

51

%33.1

Undergraduate Degree

48

%31.1

Postgraduate Degree

12

%7.79

State School

144

%93.05

Private school

9

%5.84

Research Instruments
The data of the study were collected with COVID-19 Fear Scale. The COVID-19 Fear Scale (C19-FS) is a
one-dimensional scale which was developed by Ahorsu et al. (2020). The scale consists of 7 items (Some
items of the scale: “I am very afraid of the coronavirus”; “Thinking about the coronavirus disturbs me”;
“When I watch the news and stories about the coronavirus on social media, I feel anxious”). The scale is a
5-point Likert type scale (1 = strongly disagree, 5 = totally agree). Factor loads (.66-.74) and corrected
item-total correlation (.47-.56) of the scale were found to be acceptable. The internal consistency of the
scale was calculated as Į = .82 and test-retest reliability as r = .72. K19-FS showed a positive correlation
with perceived weakness, hospital anxiety, and depression (Ahorsu et al., 2020)
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Results

The level of e-learning implementation barriers
At this part, the descriptive statistics results of e-learning implementation barriers for parents who
participated in the study, are given.
Table 2.

Descriptive results of e-learning implementation barriers for parents Level barrier

1
2
3
4
5
6
7

I am very afraid of coronavirus-19.
It makes me uncomfortable to think about coronavirus19.
My hands become clammy when I think about
coronavirus-19.
I am afraid of losing my life because of coronavirus-19.
When watching news and stories about coronavirus-19
on social media, I become nervous or anxious.
I cannot sleep because I’m worrying about getting
coronavirus-19.
My heart races or palpitates when I think about getting
coronavirus-19.

Std.
Mean
Deviation
3,98
1,06

N
154
154

3,84

1,11

154

2,16

,98

153

3,47

1,21

153

3,69

1,15

154

2,17

1,02

154

2,53

1,16

Table 2 shows that the opinions of the participants vary between 2,17 and 3,98 in the parents of the elearning implementation barriers scale. The weighted arithmetic mean for this dimension was calculated as
3,12. In other words, the parents expressed the statements regarding this dimension as “Neither agree
nor disagree”. The item, most agreed by participants in this dimension is “I am most afraid of coronavirus19” (3.98), The item, least agreed by participants in this dimension is “I cannot sleep because I’m
worrying about getting coronavirus-19.” (2,17)
Table 3.

Descriptive results on whether look at the internet-based education sites for their child

When the e-learning process started for
your child, did you look at the internetbased education sites?

Yes

No

(No answer)

Total

87

60

7

154

The question “When the distance education process started for your child, did you look at the internetbased education sites?” is asked to the parents for the this study. Accordingly, 87 parents who
participated in the study stated that they looked at internet-based education sites due to distance
education during the pandemic process, while 60 parents stated that they did not look at internet-based
education sites. 7 parent’s preferred not to answer this question.
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Table 4.

Descriptive results on whether extracurricular activity books are buy for their child

Say 2. Did you buy extracurricular activity books
for your child when the distance education
process started?

Yes

No

124

26

(No Answer)
4

Total
154

In the study, the question “Did you buy extracurricular activity books when the distance education process
started for your child?” was asked to the parents. Accordingly, 124 parents who participated in the study
stated that they bought the extracurricular activity books during the pandemic process, and 26 parents did
not buy the extracurricular activity books. 4 students did not answer this question.
Table 5.

Descriptive results on whether take private lessons from a teacher for their child

Did your child take private
lessons from a teacher when
the distance education
process started?

Yes

No

(No answer)

Total

25

126

3

154

For this research, the question, "Did you have your child take private lessons from a teacher when the
distance education process started?" was asked to the parents. Accordingly, 25 parents who participated
in the study stated that they had their children receive private lessons during the distance education
process, while 126 parents stated that their children did not receive private lessons. 3 parents did not
answer this question.
Discussion, Conclusion and Recommendations
Online education is regarded as the best solution in these unusual circumstances where there is no way
for face to face education (Ergul, & Kuru Cetin, 2021; Kuru Cetin, & Taskin, 2016). Sindiani (2020) has
also stated that online education is the best choice in this period. However, Arslan et al. (2021), it was
concluded that the parents had problems with the applications used in the distance education process.
Bayburtlu's (2020) research supports this finding that special precautions should be taken for both
working parents, as both working parents' children are left uncontrolled during the distance education
process. Morrison (2003) and Kuru Cetin and Taskin (2016) and Kiral, and Brion, (2021). have stated that
family participation in the education process is effective in the success of the student.
This study has investigated these barriers of online education, the parents face during Covid-19 pandemi.
The data was collected from the online questionnaire filled out by the parents of the students,
experienced in online education. Okatan and Tagay (2021) has stated in their research that parents and
children are worried about the pandemic, parents have most concerns about education, health and
technology use. The usage of technology among parents and children has increased during the pandemic
process and most students has regularly participated in distance education activities prepared by the
Ministry of National Education. It has been concluded that parents have seen distance education activities
as necessary, parents have bought extracurricular activity books and used internet-based education sites
to support education. These results clearly state that the pandemic period reflects our lives in many ways,
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and it clearly reveals the place of information technologies in our lives. According to the results of the
research, parents have mostly preferred to educational videos, source books, reading books, other
parents, or classroom teachers from the internet to support their children's education. At this point, the
education level of the parents is an important variable. Parents with higher education levels will have less
difficulty in supporting their children's education. According to Yıldız and Vural (2019), as the education
level of the parent or the person who takes care of the child increases, the educational opportunities, and
qualifications at home increase.
According to Altunel and Ozogul (2020), parents, who have an increasing role in the education process,
are worried when managing this situation that they have not faced before. It is quite normal as long as
these anxieties experienced by the parents can be controlled and not reflected on the children. According
to the results of the study by Dai and Erkoc (2020), parents have high negative feelings towards the
pandemic period. This situation also increases the anxiety level of children.
As a result; It is understood that the COVID-19 pandemic brings new roles to the parents of students in
addition to their normal roles, and it is understood that parents are expected to fulfill some duties and
responsibilities appropriate to these roles. According the results of the research, the following suggestions
can be made: In this study, questions were asked to both male and female parents. But, a different
research can be applied to male or female parent. In this context, only the gender variable can be studied
and a qualitative study can be made to contribute to the literature. Educational activities should be
organized to raise awareness of parents about the roles expected from parents in the process of distance
education. Experts cannot predict how long the pandemic process will last. Accordingly, parents' concerns
about education should be reduced first, and parents should be guided about their own and their
children's use of technology. Online seminars can be organized on this subject. Printed resources on the
subject can be delivered to parents. The scope of this research consists of parents in Mentese district of
Mugla province. Similar studies can be done in different provinces, districts and organizations. By
comparing these data, obtained by diversifying and expanding the research, more general results may be
reached.
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